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INTRODUCTION 
Since the First World War a high school course in world 
history has emerged as second in popularity only to Ameri-
can history.(l) There is a growing recognition that such 
a s tudy is important to American citizens as a basis for 
intelligent action on an interdependent globe. 
However, world history has proved difficult to teach 
due in large part to confusion over its objectives. All 
too frequently it has degenerated to an encyclopedic ac-
count of the past which fails to interes t the pupil or to 
stress relationships between facts learned and modern 
problems.(2) 
"\'lesley has attempted to clarify this situation by listing 
what he considers the main purposes of the course. First, he 
qcA .. ~ ·· ... f .,_<-1 · 
states, a course in world history should provide an overview 
of the modern world. Second, it should introduce world prob-
lems. Third, it should secure the recognition that culture 
is international. Fourth, it should develop and apply 
(1) Anderson, Howard, Teaching of United States History in 
Public High Schools, Bulletin No. 7, United States Office 
of Education, Washington, D.C. 1949, p.6. 
( 2) McClure, D. "Needed Revisions in World History Programs': 
Twentieth Yearbook of the National Council for the Social 
.. 
u·e I} 1 &t' 
generalizations. These generalizations should be documented 
from the student's own knowledge and used to obtain the fifth 
objective which is to develop an understanding of the world 
of tomorrow.(l) These five basic aims appear to be a valid 
foundation for a much needed revision of the world history 
course. 
At present, a variety of methods are being tried in an 
attempt to realize these objectives. The unit method attempts 
to motivate the student by arranging the course around a 
group of problems which are meaningful to him. Proponents 
of the unit method argue that their approach encourages the 
development of cause and effect relationships , lends itself 
to emphasis upon problem solving, and relates past movements 
to present institutions.(2) 
This unit on goverrunent is intended to be one of such a 
series of units. Democracy, fasc ism, and socialism have been ~ 
- -P· 
chosen for study because these terms are familiar to the 
student and are the subject of much political controversy 
today. In each case the modern political institutions will 
( 1) 1tlesley, Edgar B." Improving the Teaching of 1'Yorld History': 
Twentieth Yearbook of the National Council for the Social 
Studies, Washington , D.C. 1949, pp.l-5. 
(2) Billett, Roy o. Fundamentals of Secondary-School Teaching, 
Houghton Mifflin Company, Boston, 1940, pp.459-461. 
be studied first. From this will develop a study of the 
origins, leaders, and underlying philosophy of each political 
form. Incidental to this will be a study of the political 
development of the leading European nations. Thus, the class 
will study the rise of democratic government in England and 
France. In addition, individual studies will be made on the 
extent of democratic practices in other European countries. 
The study of communism will lead to an investigation of the 
Russian experiment, and a discussion on whether socialism 
and democracy are compatible should lead to a greater differ-
entiation of terms by the student and a greater awareness 
of what democracy really means. Finally, the political histor~ c:, . .., . t-
·-
of Germany, I t aly, and Spain will be used to trace the rise 
of fascism. 
Since one of the primary purposes of this unit is to in- v t..- ·· 
crease the student's interest in and understanding of current 
problems, ~~wspapers and periodicals will serve as an impor-
tant source of material. Supplementary reading is also a 
necessity to provide as wide a background as possible. 
Chapter Three contains books of varying degrees of difficulty 
and treatment to appeal to individual differences among the 
stude nts. In addition, a list of activities is included to 
provide variety in learning experiences. 
5 
CHAPrER ONE 
THE GRO'/lTH OF DE!JIOCR4.TIC THOUGHT 
It is fitting that we begin our unit with the study of 
democracy since, prior to 1930, democracy was almost uni-
versally regarded as the goal toward which all political 
organ ization should be directed. Eduard Benes, former 
president of Czechoslovakia, has written an excellent de-
s cription of the democratic ideal, which might well be 
discussed in the classroom. 
"The historical development of mankind has been one gi-
gantic struggle for the realization of a constantly higher 
and juster, _a socially and morally more advanced freedom 
of the human personality, which by its high moral standard 
and its fine education will comprehend its duties to the 
authority of the state, to society as a whole, which will 
be disciplined ·yet have an inner freedom of the spirit, 
which will show a spontaneous readiness to understand its 
social, national, and civic duties and at the same time not 
need to be subjected to such violent forms of mechanical 
discipline or authority as we see today in the authoritarian 
states." (1) 
(1) Benes, Eduard, Democracy Today and Tomorrow, The 
Macmillan Company, New York, 1939, p.l88. 
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A study of democracy might well begin with the question, 
what is a democracy? To answer this question the students 
might make a brief study of the political organization of 
the three leading democratic countries, the United States, 
England, and France, to find points of similarity or dif-
(. .. t.-· 
ference. The following is a summary of the similarities 
the students should be expected to discover. 
3A 
~) 
1. In all of these countries the legislature is the 
supreme agency of government. 
2. In all three countries the most important offices 
are elective. 
3. In all three restraints have been placed on the 
executive to keep him from usurping the legislature's 
power. 
4. Democracy can function in either a federal or cen-
tralized form of government. 
5. Political parties seem to be essential in the func-
tioning of a democracy. 
6. · The people must be able to change or add to the 
fundamental laws of a country if democracy is to 
survive. 
7. In all three countries there are docUments guaran-
tying and defining basic human rights. 
8. An independent judiciary is necessary to place law 
above the arbitrary will of ihdividual administrators. 
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After the class has found and discussed the nature of these 
similarities a simple definition of democracy can be developed 
such as the following: democracy is a type of government in 
which the people retain the supreme control and exercise this 
power either directly or through representatives they have 
chosen. 
Then the students may be motivated to study the develop-
ment of democratic thought to find answers to questions <?..\· ,.--- .:: ·,, - ,-,.~,,,-\­
similar to those listed below. 
1. vr~en did democratic ways of living first appear? 
2. ~Vhat conditions seem to be necessary to the establish-
ment of a democracy? 
3. 'ihat are the strengths of a democracy? 
4. What are the weaknesses of a democracy? 
5. Does political organization alone create a democracy? 
The discussion of the answers to these questions provides 
an excellent summarizing activity. 
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A Study Outline on the Developme~t of Democratic Institutions 
Ancient Greece and Rome 
1. Greek political life was confined largely to small 
city states. 
2. Some of these city states were more democratic than 
others, but only for a short period of time was there 
democracy in any of them. 
3. Athens is the most famous for its democratic institu-
tions which flourished during the Age of Pericles from 
461-429 B.C. 
a. During this period the assembly was the chief law 
making institution. All male citizens were members 
of the assembly, so Athens had a direct democracy. 
b. A Board of Ten Generals was chosen by the assembly 
to carry out its laws and decrees. It could be 
compared to the present British cabinet . 
c. All other magistrates except the ten generals were 
chosen by lot from the citizen body. 
d. Usually only a minority of the inhabitants were 
citizens. The large number of slaves and resident 
aliens had no voice in the government. 
e. Athenian democracy ended with the rise of imperial-
istic ambition and foreign wars. It had never been 
highly regarded by Greek philosophers as a form of 
government. 
4. The chief contribution of Greece to democratic phi lo-
sophy was that all were eqqal before the law. They 
also decreed that magistrates were responsible for 
their actions to the people, but there was no adequate 
court system to enforce t his . Finally, the Athenians 
gave us a concept of citizenship which is applicable 
only to democracies, for to them a citizen was a per-
son who ruled and was ruled in turn. 
5. Ancient Rome was less democratic than Greece but even 
during the Empire it mainta ined the princ iple that the 
Roman people were the oniy t rue source of la'\'r. 
6. The Romans developed a ius gentium or body of la'\'1 to 
be used to try cases between men of different states. 
This la\'T developed from a recognition of existing 
natural rights which all men should have in common. 
7. The Stoics taught that all men are equal and that 
there are certain natural rights which can be discovered 
by reason. 
The JYliddle Ages 
1. Christianity,at least theoretically, contributed to 
democratic thought since it stressed the brotherhood 
of man. In addition, by its very existence, it prevented 
society from becoming totalitarian. Howeve~ the organi-
zation of mos t of the church was hierarchical. Only 
in some monasteries \'las some form of democratic 
1.0 
\ 
living practiced. 
2. Under the feudal .system medieval society was divided 
into castes. The Church stood in first place with the 
ruling castes, followed by the nobility, and finally 
the burghers. At that time people meant only these 
three castes ~xcluding the peasants who v1ere in the 
great majority . 
3. The king was only the firs t among the feudal lords and 
his sovereignty was limited by the power of the other 
estates, especially the church and nobility. 
4. There were many conflicts between the feudal estates, 
and in the later Middle Ages political power was 
divided among them. 
a. The Magna Charta was really a declaration of the 
rights of the nobles but it has since been used 
to defend the rights of other classes to a share 
of the government. 
b. Under advanced feudal ism some rights were also 
given to the towns and thus incidentally to the 
people in them. 
5. From the end of the sixteenth century there aas a 
reaction against the feudal lack of freedom. This 
intellectual tendency can be seen in the writings 
of Machiavelli, Aquinas, Bacon, Erasmus, Sir Thomas 
Iviore, and the vTri ters of the :Protestant Reformation. 
j_j_ 
6. The Commercial Revolution brought about a great increase 
in the middle class, which was destined to be the cen-
ter from which most liberalizing influences spread. 
7. The Protestant Reformation also strengthened the power 
of the upper middle class in some countries, and thus 
helped the movement begun by the Commercial Revolution. 
8. The king sided with the middle class burghers against 
the nobles and thereby gained greatly in power and 
influence. The middle class welcomed a strong monarchy 
to help them overthrow repressive feudal restrictions. 
9. National states emerged as a result of the gro\vth of a 
strong monarchy, commercial rivalry, and the Reforma-
tion. This was in most cases a backward step in 
democratic progress. 
10. In England there appeared the greatest change. Before 
the close of the seventeenth century the middle class 
had established the predominance of Parliament in 
government and had enacted into a constitutional 
document a guarantee of fundamental human rightsu 
11. In France the Commercial Revolution for a time 
strengthened the monarchy and led to the development 
of royal absolutism. A revolution was necessary to 
establish the power of the middle class. 
12. The rest of Europe was generally under the rule of 
absolute monarchs and the unrest of the middle class 
did not boil over until 1848. 
The Development of Democracy in En~land 
1. In 1215 the English nobles forced the king to sign a 
I•Iagna Charta which declared that the power of the king 
is limited by law. The interpretation of parts of this 
document has since been broadened to defend the ri&hts 
of the common people. 
2. England led the march toward democratic institutions 
because of the early development of a large middle 
class. This was due to the leadership of England in 
the Commercial and Industrial Revolutions. 
3. As early as 1689, Parliament forced the king to accept 
a Bill of Rights which established the freedom and 
rights of Parliament. This was the basis of the Bill 
of Rights in our Constitution. 
4. The Cabinet system of government developed in England 
after 1700. The cabinet gradually became composed of 
leaders of the majority party in Parliament, and its 
leader became the Prime Minister . 
5. The power of Parliament grew due to a series of foreign 
kings from 1689 to 1760. 
6. Popular dissatisfaction and demands for greater repre-
sentation grew under the influence of the American and 
French Revolutions. 
1. The Parliamentary Reform Bill of 1832 destroyed the 
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medieval system of election and represent ation and gave 
political recognition to t he new towns which grevr up as 
a result of the Commercial and Industrial Revolutions. 
It also established a uniform middle class franchise. 
However, this only increased the number of voters from 
three to five percent of the population. 
8. Chartism, the democrat ic movement of the nineteenth 
century, failed in 1848,but essentially all its 
demands have since been realized. 
9. Disraeli ' s Reform Bill of 1867 almost brought universal 
manhood suffrage to the boroughs. 
10. The Ballot Act of 1872 did away with public voting 
and substituted the secret or Australian ballot. 
11. Gladstone's Reform Bill of 1884 extended the franchise 
. to -the working classes in the country. 
12. Another bill in 1885 provided that each member of the 
House of Commons should represent a definite number 
of people. 
13. Two acts in 1918 completed the extension of the suf-
frage by giving women the right to vote and abolishing 
all property qualifications . Later, the act of 1928 
lowered the age requirement for women from thirty to 
twenty-one years. 
14. The Parliamentary Acts of 1911 and 1949 assured the 
supremacy of the House of Commons and reduced the 
pmver of the House of Lords. The latter act limited 
:14 
the power of the House of Lords to delay a bill to only 
nine months. 
The French Revolution 
1. The French Revolution was important because of its 
effect on other countries of Europe. Its philosophy 
became a foundation for the democratic governments 
which developed toward the end of the nineteenth 
century in France, England, Holland, Belgium, Switzer-
land, and the Scandinavian countries. 
2. The French Revolution was inspired largely by the 
development of parliamentarianism in England and 
by the American Revolution. It \"las also a reaction 
against the medieval church, the survival of feudal-
ism, and the absolute monarchy. On the \'thole, it '1'-tas 
a middle class revolt. 
3. The intellectual precursors of the French Revolution 
\'Tere Sir Thomas £.1.ore, Bacon, Voltaire, Rousseau, 
Locke, Paine, and Jefferson. 
4. The Revolutionists issued a declaration of unchangeable 
rights of the free human personality and established 
a new legal system. 
5. Another result of the French Revolution was the 
granting of representation to all classes and also 
the right to take part in the political life of the 
state. The calling of the Estates-General in 1789, 
:15 
was the first instance in history of the exercise of 
universal manhood suffrage. 
6. The Revolution led to the granting of more power to 
the middle class, which led in turn to the awakening 
to political life of the workers and small peasants. 
7. The ideology of the French Revolution also brought 
about the triumph of the idea of nationality. 
The Development of Democracy in France 
1. Democracy did not enjoy a steady advance in France, 
as it had in England. The extremes of the French 
Revolution were offset by the dictatorships of 
Napoleon I and III. However, through all these changes 
the common people established more and more firmly 
their civil rights. 
2. By the conquests of Napoleon the democratic ideals of 
the French Revolution were spread over Europe. One 
result was the abolition of serfdom in all European 
countries except Russia. 
3. In 1814, a constitution was made which created a 
parliament of two houses, similar to that in England 
at that time, and which restricted the law-making 
power of the king . 
4. The Revolution of 1830 led to an extension of the 
franchise to a larger proportion of the middle class. 
5. After the Revolution of 1848 , a new constitution 
granted universal male suffrage and established 
freedom of speech and of the press. 
6. ·The government created in 1875, has lasted in essentiallJ 
the same form to the present da"y. It established a 
President and a Nat ional Assembly of two houses. 
The lower house, or Chamber of Deputies, is elected 
directly by universal suffrage vlhile the upper house 
is elected indirectly by government officials. Together 
the two houses elect the President, who has little 
actual power. This Third Republic ended in July, 1940. 
7. In 1946, a Fourth Republic was formed with a new 
constitution \ihich provides for a stronger National 
Assembly and which sets forth a program of nationali-
zation of certain industries.Women were given the 
right to vote in 1945. 
8. The French government is more centralized than the 
American, mainly because of the need of the French 
goverrunent to be strong and efficient to repel its 
enemies at home and abroad. It does not have a 
supreme court to limit the assembly. 
(This is an excellent time to review the development 
of democracy in the United States if a definite 
course is not provided for such a purpose. The 
development of democracy in other European countries 
~17 
occurred chiefly in the nineteenth century and can 
be fairly adequately treated through student reports 
such as those listed under the activites.) 
The Progress of Democracy Since the First vlorld \'far 
~. The First World War started with the desire to defeat 
Germany and led from there to the des ire to liberate 
oppres sed nationse Democracy was in large measure 
introduced through the war and after it as a working 
political principle in Europe. 
, __ 
2. The Russian Revolution at the end of the war completed 
the trend toward democracy which had begun with Wilson 's 
pronouncements. It menaced all forms of autocracy in 
other countries and led to t he breakup of states of 
mixed nationalities. In addition, it forced all nations 
to pay more attention to economic and social questions. 
3. The new democracies faced many difficulties such as 
great internal difference s in development and culture, 
caused by pre-war conditions . 
4. The main reasons for the decl~l'l:e , of de1TI_? Cl"'~o;y between 
t he t\ro World Wars were: fasci sm , communism, extreme 
nationalism, internal ·vreaknesses of the new countries, 
and mistakes in the foreign policies of the great 
~ democratic Western European states. 
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Study Questions and Problems 
Ancient Greece and Rome 
1. How did democracy develop in Athens? 
2. Tell how each of these men helped make Athens more 
democratic: Solon, Clisthenes, Pericles. 
3. In \'That ways was the government of Athens under 
Pericles more democratic than ours? In what ways 
was it less democratic? 
4. How were the other Greek states governed at the time 
of the Athenian democracy? 
5. What was the purpose of the Delian League? vrno belonged 
to it? 
6. What caused the end of the Athenian democracy? 
7. What democratic ideals did the Greeks give the world? 
8. What is the difference between the direct democracy 
of the Athenians and our r epresentative democracy? 
Would direct democracy be practicable in the United 
States? 
9. In \'l.hat ways was the Roman Republic less democratic 
than the Athenian govern~ent? 
10. \(hat social classes were fow1d in early Rome? How 
much political power did each have? 
11. ~vhy didn't Rome ever develop a democracy such as 
the Athenian? 
12. What kind of law was the ius gentium? In '\1hat t'lay 
was this body of law more democratic than any before 
it? 
13. What was the duty of the tribune? Hm'i could he exer t 
power? 
14. Vlho were the Stoics? How did their teachings make men 
more democratic? 
15. What democratic ideas did Rome pass on to the world? 
The Iuliddle Ages 
1. Why did most democratic ideas disappear during the 
Middle Ages? 
2. Some writers say the Church was the most democratic 
institution during the M~ddle Ages. Give reasons 
' "' ~ why you agree or disagree with this statement. 
3. Did the German tribes contribute anything to demo-
cratic thought? 
4 .. Hm'f was society divided during the Middle Ages? What 
were the reasons behind the rise of feudalism? 
5. ~That rights did the common people have in the Middle 
Ages? 
6. Where was the Holy Roman Empire? vfho founded it? How 
long did it last? 
7 .. Whose rights did the Magna Charta protect? 
8. Did the Protestant Reformation have any effect on the 
20, 
government of some countries? If it did, state how. 
9. What was the Co~nercial Revolution? How did it aff ect 
the development of democracy? 
10. How did the Industrial Revolution affect the develop-
ment of democracy? 
11. Which do you think was more influential in the develop-
ment of democracy, the Commercial Revolution or the 
Industrial Revolution? Give reasons for your answer. 
12. What conditions made a strong centralized government 
a necessity a t the end of the Middle Ages? 
13. ~frzy did the middle class especially favor a strong 
monarch? 
14. Why didn't England have an absolute monarchy as long 
as the rest of Europe? 
15. vrhy was the middle class larger and stronger in 
England than elsewhere at the end of the seventeenth 
· Century? 
16. Explain how nationalism increased due to the rise of 
strong monarchies, co~ercial rivalry, and the 
Reformation. 
The Development of Democracy in England 
1. What reasons account for the earlier development of 
democracy in England than elsewhere? 
2. Why \'TaS Parliament able in 1689, to force the king 
to accept a Bill of Rights? What did this document 
2:1 
say? 
3. Why was the English Parliament able to gain so much 
power over the king during the early eighteenth 
r century? 
4. How did the American and French Revolutions affect 
England? 
5. Explain how the cabinet system of government works 
in England? How did it develop? 
6. Hm-T did the Parliamentary Reform Bill of 1832 advance 
democracy in England? 
7. vfuat wer~ the demands of the Chartist movement? How 
many of them have since been fulfilled? 
8. In what ways did the Second Reform Bill of 1867 
advance democracy? 
9 . vlhat is the Australian ballot? Why is it a necessity 
in a democracy? 
10. How did the Re form Bill of 1884, add to the Reform 
Act of 1867? 
11. When did women get the right to vote in England? 
~nat happened in 1928? 
12. Trace the steps by which the House of Commons came 
to fairly represent the corrunon people of England? 
Use the following dates: 1832, 1835, 1867, 1884, 
1885, 1918. 
13. How did the House of Commons become more powerful 
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than the House of Lords? 
14. How did the Labour Government curb still further the 
power of the House of Lords? 
15. Does the king of England have any political power today? 
16. How is the British system of government different from 
ours? 
The French Revolution 
·1. In what ways was the French Revolution of greater 
influence in the development of democracy than the 
Ameri can Revolution? 
· 2. ~fuat were the causes of the French Revolution? 
3. ~mat was Locke ' s idea about government? \ihat was 
Rousseau ' s? In what ways did the two men agree? 
In vlhat \vays did they disagree? 
4~ \ihat was the importance of the Oath of the Tennis 
Court in 1789? 
5. What liberties did the Declaration of the Rights 
of Man set forth? 
6: What was the·· cause of the Reign of Terror? 
7. vfuat democratic practices were introduced in · France 
after the Revolution? 
8. vvhich group of citizens gained the most from the 
French Revolution? 
9. Explain the slogan of the French Revolution: 11 Liberty, 
Equality, Fraternity 11 • 
The Development of Democracy in France 
1. During what periods did democracy develop most in 
France? During what periods did it suffer a setback? 
2. How _did Napoleon help to spread democratic ideals in 
Europe? 
3. Explain how each of the following marked an advance 
in the development of democracy in France: the Con-
stitution of 1814, the Revolution of 1830, the 
Revolution of 1848, the Constitution of 1875. 
4. In what respects is the present French government 
similar to the British? In what respects is it 
different? 
5. What happened to the French government after the 
Second World War? 
6. Why is the French government more centralized than 
the government of the United States? 
7. What are the weaknesses of the French government? 
The Progress of Democracy Since the First World War 
1. How was democracy advanced as a result of the First 
World War? 
2. lihat difficulties did the new· countries face in 
making their countries more democratic? 
3. ~[hy did democracy fail in Germany? in Italy? 
4. ~fuat are the chief enemies of democracy today? 
Sugge s ted Activities (1) 
The purpose of this section is to illust rate the types of 
activities which can be undertaken in a unit of this kind . 
Each teacher should decide which activities should be required 
of the '\-Jhole class, and which are to be optional. These latter 
projects could be written separately on filing cards to reduc~ 
the size of the pupil's study and activity guide .(2 ) 
Reading 
1. A set of study questions has been included to guide 
the student ' s reading for information. A list of text-
books and other suitable literature can be found under 
the title, Reading for Information, in Chapter Three. 
2. I n addition, the student should be encouraged to read 
as widely as possible to build a background for each 
period. For this purpose a list of books for supple-
mentary reading has been included in the same chapter. 
(1) V/est,E. and McClure, D. "Individual and Group Activities 
Related to ltlorld History", Twentieth Yearbook of t he 
National Council for the Social Studies, Washington , D.C. 
1949, pp. 117-137. 
(2) Billett, -Roy o. Fundamentals of Secondary-School Teaching, 
Houghton Mifflin Company, Boston, 1940, pp. 507-508. 
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Audio-Visual Material 
• 
1. A number of excellent sound films, filmstrips, and 
records are available, which can be used to provide 
a background for a period or to highlight important 
historical events. Below are a few examples. 
Ancient World Inheritance ( Sound film, 10 min. Coronet) 
Ancient Greece (Filmstrip, 26 frames, ICP) 
Ancient Rome (Filmstrip, 26 frames, ICP) 
The Beginning of History, (Soundfilm, 30 min . BIS) 
The British Isles (Sound film, 10 min. EBF) 
The Medieval World (24 illustrated panels, 2411 -32 11 , Life 
The f:ledieval Vforld (Sound film, 10 min. Coronet) 
Knighthood (Fimstrip, 31 frames, ICP) 
Ivledieval Village (Sound film, 20 min. UTJlF) 
The Signing of the Magna Charta (Col.Album MM~822) 
The Story of Britain's Parliament (Picture portfolio, 
20 plates, 1211 -15", BIS) 
Growth of bemocracy ( 12" recordings, Ideal) ~ 
Democracy (Sound film, 11 min. EBF) ~ 
General Election (Sound film, 20 min. BIS) ~ 
Our Basic Civil Rights (Sound film, 14 min. Coronet) v 
Great Britain-I~iedieval History(Filmstrip, 35 frames, U't!F 
Great Britain-Modern History (Filmstrip, 30 frames , UWF) 
Elizabethan England (Picture portfolio, 41 plates , 
12"-161J-11 , Boston) 
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Age of Enlightenment ( 24 panels, 24"-32 11 , Life) \--<..--
Life in Eighteenth Century England (Picture portfolio, 
42 plates, 12"-16!", Boston) 
Ivlorals and Manners in the Eighteenth Century ( 63 2"-2" 
slides, FADC) 
Britain 1900-1950 (Filmstrip, 29 frames, BIS) 
La Revolution Francaise (Filmstrip, 30 frames, FADC) 
La Revolution et L'Empire (Filmstrip, 30 frames, FADC) 
A Tale of Two Cities (Sound film, 40 min. TFC) · 
Revolution of 1848 (30 2"-2" slides, FADC) 
Modern France: The Land and the People (Sound film, 10 
min. Coronet) 
Know Your Ally Britain ( Sound film, 50 min. Castle) V" 
Those Historic Years (Pan. Album A-100) 
- .. 
Public Opinion (Sound film, EBF) ~-
2. The full name and address of the companies mentioned 
above will be found in the following list. 
BIS- British Information Services, 30 Rockefeller Plaza, 
New York 20, New York. 
Boston- Division of Museum Extension, Museum of Fine 
Arts, Boston, Massachusetts. 
Castle- Castle Films Division, United World Films, 
1445 Park Avenue, New York 29, New York. 
Col.- Columbia Records, Inc. 1473 Barnum Avenue, Bridge-
port, Connecticut. 
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Coronet- Coronet Instructional Films, 65 East South 
ltla ter Street, Chicago 40, Illinois. 
EBF- Encyclopedia Britannica Films, Inc. 1150 vlilmette 
Avenue, Wilmette, Illinois. 
FADC- Franco-ft~erican Audiovisual Distribution Center, 
934 Fifth Avenu~ , New York 21, New York. 
ICP- Informative Classroom Picture Publishers, Grand 
Hapids, Michigan~ 
Ideal- Ideal Pictures Corp. 26 East Fifth Street, 
Chicago 5, Illinois. 
Life- Life Photographic Exhibitions, Room 1909, Time 
and Life Building, 9 Rockefeller Plaza, New Yerk 
20, Ne\'T York. 
Pan.- Panacoustic, United States Recording Company, 
1121 Vermont Avenue, Washington 5, D.C. 
TFC- Teaching Films Custodians, 25 \'lest 43 Street, 
New York 18, New York. 
U\'iF- United World Films, 1445 Park Avenue, New York 
29, New York. 
Field Trips and Guest -Speakers 
1. A trip to a local museum to examine Greek, Roman, and 
Medieval remains can do much to stimulate interest 
and provide a background for further reading. It would 
be well to do some advance reading before visiting 
the museum and to prepare a question sheet on points 
/ 
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to be noticed. 
2. If possible, it would be very enlightening to have 
someone from England explain the British poli tice.l 
system to t he class. Other Europeans migpt do the 
same for their own country. This could lead to an 
interesting comparison of governments. 
Writ ten Activities 
1. Each student should be encouraged to make at least 
one report on some particular phase of the subject • .__... .. .._ __ _ 
The follovring is a list of suggested topics. It is 
by no means complete, and the student should feel 
free to suggest any new ones vlhich may be of inter-
est to him and which are pertinent to the unit. 
Democracy in Athens During the Age of Pericles 
A Comparison of the Governments of Athens and Rome 
How Far Democracy Developed in Rome 
A Comparison of Roman and Athenian Democracy 
~nat An Athenian Would Think of American Democracy 
What Aristotle Thought About Democ racy 
The Stoics and Their Beliefs 
Nedieval Society 
The Story of the Magna Charta 
Life and Government in a l'·1edieval Town 
The Court of Louis XIV of France 
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The Beginning of the French Revolution, 1789-1792 
The Declaration of the Rights of lvian 
The Radical Stage of the French Revolution, 1792-1794 
The Results of the French Revolution 
A Comparison of the French and Russian Revolutions in 
Cause, Leaders, and Results 
vlhy the Industrial Revolution Began in England 
The History of the British Parliament 
The Effect of the American Revolution on England 
The Chartist Movement in England 
The Development of Democratic Institutions in Germany 
The Development of Democratic Institutions in Switzerlan 
The Development of Democra t i c Institutions in Holland 
The Development of Democratic Institutions in Scandinavi 
The Development of Democratic Institutions in Italy 
Woodrow Wils on ' s Fourteen Points 
How the English and French Governments Differ 
How the English and American Governments Differ 
The Story of Czechoslovakia 
2. Biographies may be made of well -known men who have ~~· 
been mentioned in the reading . Such biographies 
may be made separately or as a gr oup project for 
a Who 1 s wno in World History. In either case the 
s tudent should include a summary of the man 1 s ideas 
and his effect on the development of democracy. 
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The following is a suggested list of men. 
Thomas Aquinas 
Clement Attlee 
Francis Bacon 
Napoleon Bonaparte 
Edmund Burke 
John Calvin 
Georges Clemenceau 
Benjamin Disraeli 
Draco 
Erasmus 
i:lilliam Gladstone 
Thomas Jefferson 
John Locke 
Martin Luther 
Niccolo Machiavelli 
Count de Mirabeau 
Baron de Montesquieu 
Sir Thomas 1'-Iore 
Thomas Paine 
Peri cles 
Maximilian de Robespierre 
Jean Rousseau 
Solon 
Voltaire 
Sir Robert Walpole 
3. Chronological outlines can be useful in reviewing 
and relating the most important points of the uni t. 
For example, a group of students may each take a 
certain characteristic of democracy, such a uni-
versal manhood suffrage, and trace the date it was 
granted in each of the leading European countries. 
By doing this with several democratic practices 
a good outline of the development of democracy can 
be made. Similarly, a group of students may each 
outline the development of democratic practices in 
one European country. Then they may synchronize these 
separate optlines into a large time chart. From such 
a chart certain statements may be made about the 
development of democracy such as, on the whole, demo-
cratic practices developed first in the countries of 
Western Europe. 
4. Imaginary interviews with famous historical personages ~- _ 
can be both interesting and informative. For instance, 
a group of notable men such as Milton, Machiavelli, 
J:.ilontesquieu, Locke, Rousseau, Bonaparte, and Wilson 
might be asked what type of government they thou.ght 
was best. 
5. Some students might like to make a report on an 
historical event in the form of an imaginary news-
paper account.For example, they might give an eye-
".vitness description of the capture of the Bastill•9. 
6. Book reports are often a worthwhile means of super-
vising a student's supplementary reading. The emphasis 
should be on how the material read increased the 
pup1l'a understanding of the unit. 
7 a A regular column, entitled Backgrounds to Today' s News, v v · 
can be written by the students for the school or local 
newspapers. Such articles would form an excellent means 
of stressing the relationship between current events 
and the past .. 
Oral Activities 
1. Classroom discussion is usually the chief means of ~..­
oral interpretation. However, several other activities 
may· be used to replace or supplement it . 
2. Much of the material in this unit can be effectively 
dramat ized by the students . The follm'ling list is 
intended to show some of the poss i bilities of this 
medium . (1) 
The granting of the Magna Charta 
A session of the Athenian Assembly 
A debate between two Athenians on the advantages and 
disadvantages of the Athenian democracy 
A debate in parliament on Gladstone ' s Reform Bill 
A debate in the English parliament on granting 
representation to the ~~erican colonies 
Scenes of the French Revolution 
The French court at the time of Louis XIV 
Episodes from the life of Napoleon 
~ A discussion between Wilson, Lloyd George and 
Clemenceau on the fourteen points 
3. Some of the written reports may be given orally in 
!---- -
(1) Gambs, J.D. and Kinney, L.B ."Sociodrama in High School 
Classes", Social Education, vol. XII,pp.341-343 (December 
1948) 
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class. These should be spaced appropriately through-
out the unit and shoul d be carefully practiced. 
4. Panel and round-table discussions are an excellent t .- V 
form of oral activity if time is spent in preparation. 
The following are some topics which can be profitably 
discussed .. 
' How much direct democracy is it possible to have in 
a country the size of the United States? c ,_ .. Jr-
What factors caused the rise of nationalism at the 
end of the Middle Ages? Did this help the develop-
ment of democracy? 
Why have capitalism and democracy developed simul-
taneously in Western Europe? Can we have democracy 
without capitalism? 
Was the United States at the end of the American 
Revolution a true democracy ? 
' Why have the working classes of Europe, as a whole, 
gained more political pov1er than the same group 
in the United States? 
What conditions are necessary to the establishment 
of a democracy? 
Can we educate Germany and Japan to be true democracies? 
Which form of government is more practical, the 
American or the British? 
The students might like to take an opinion poll on 
some of these questions~ 
5. The class might resolve itself into a town meeting 
to discuss such current problems of government as, 
what should we do about the Communist Party in our 
country? 
6. Students often enjoy making imaginary radio broadcasts 
about the subject studied instead of a more conventional 
report .. 
Drawing 
1. The advance of democracy in a country can be shown 
by constructing a time-line composed of dates on ~,,. ,_ 
which various rights were given to the people. Tl1is 
is a good summarizing device. 
2. These time-lines may be combined into a chart to (....- ,_ 
compare the growth of democracy in England, France, 
Germany, and the United States. The principal events 
of each century should also be noted as a standard 
of reference. 
3. A student may be interested in preparing a genealogical 
table of the rulers of a country for reference purposes. 
4. A comparison of the governments of England, France, 
and the United States can be made by charting the 
gover~~ental structure of each country. 
5. Let the students make graphs to show the approximate 
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percentage of the population having the vote in various 
countries at one period, or in the same country at 
different periods of its history. Such charts are 
rather difficult to make accurately but furnish an 
excellent means of showing the growth in democracy. 
6. Cartoons are not only entertaining but they can also ~.--- ........ 
be quite instructive . The following are a few suggested 
topics. 
The granting of the Magna Charta by King John 
The "rotten-borough11 system 
1>1arie Antoinette's famous saying , "Let them eat cake." 
Napoleon ' s ambitions in Europe 
7. Drawing is an excellent way to interest the non-literary 
minded student in the study of a period. Drawings may 
be made of famous persons studied, of costumes of a 
period, or of famous events. 
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RECENT EXPERIIviENTS IN GOVERNMENT 
SOCIALISM AND FASCISM 
Since the depression of 1930, democracy has been \'laging 
a life and death struggle for the preservation of political 
liberty agains t totalitarian dictatorships and ~or the 
solution of social problems in the framework of existing 
institutions against the communist sys tem. The aim of this 
part of the unit is to make the s tudents aware of the real 
significance of this struggle and to help them to formulate 
a positive program in relation t o it. 
Thus far, we have studied the progress of man in achieving 
political liberty. We have seen how this struggle was largely 
fought by the middle class and resulted in the development 
of democratic institutions. Concurrently with this advance 
of political liberalism came a demand for greater economic 
equality (the second slogan of the French Revolution). Th s 
demand came mostly f rom the proletariat and led to trade-
unionism and various att empts at socialism and communism~ 
What do the terms socialism and communism mean? 
Both philosophies agree that the principal source of evil 
in the world is the institution of private property and 
both adv·ocate common ownership of the means of production 
as a cure. For both the main problem is how to secure an 
equitable distribution of wealth, while capitalism concen-
trates on how to increase the wealth.Communism differs from 
other forms of socialism in the means which it advocates for 
the transformation of capitalism into socialism. The commun-
ist believes a revolution and a dictatorship are necessary 
to effect this change, while the socialist believes the 
economy can be transformed by peaceful, democratic means. 
For the sake of clarity, we shall use socialism as a general 
term to include all philosophies which advocate common 
ow.aership of the means of production and communism as a 
special term to apply to that type of socialism found in 
Russia. ( 1) 
If democracy be considered the center of a political 
scale with communism at the extreme left, we can place 
fascism on the opposite end. Superficially there are many 
points of similarity between communism and fascism but 
their underlying philosophies are quite dissimilar. While 
socialism is the extension of the principal of equality from 
the political to the economic field, fascism repudiates both 
economic and political freedom in favor of a strong state 
which would have authority over both government and business. 
(1) Hallowell, John H. Main Currents in Modern Political 
Thought, Henry Holt, Inc. New York, 1950, pp. 368-369 
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It is hard to define the fascist philosophy since it is 
essentially opportunistic. It repudiates reason in favor of 
emotion and abandons liberty for order.(l) 
The Second World War saw the defeat of the two leading 
fascist governments, Italy and Germany. (To simplify the 
discussion fascism has been used as a general term and 
national socialism as a special term applying to the German 
variety.) However, fascist-type govern~ents still exist in 
Spain and in some Latin American countries, and fascist 
organizations can be found in many other countries even 
the United States. In general, fascism flourishes best 
where the government is inefficient and corrupt, where 
people prefer glory to self-government, and where there is 
a national grievance such as a faulty peace treaty or 
economic distress. (2) 
(1) Hallowell, John H. Main Currents in Modern Political 
Thought, Henry Holt, Inc. Nevt York, 1950, pp. 606-617. 
(2) Benes, Eduard, Democra cy Today and Tomorrow, The Mac-
millan Company, New York, 1939, pp. 92-93. 
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A Study Outline on the Development of Socialism 
Early Socialism 
1. Modern socialism emerged in the late eighteenth and 
early nineteenth centuries as a result of the Indus-
trial Revolution. 
2. The most important early socialist thin..kers vtere 
Robert Owen in Great Britain, and Fourier, Saint-
Simon, and Louis Blanc in France. 
3. Socialism did not become definitely a working class 
movement until the time of Karl Marx . 
Karl Harx and his Influence 
1. Ka.rl. ~1arx has been the most influential socialist 
thinker thus far. His most famous books are The 
Communist Manifesto and Das Capital. The doctrines 
of modern socialist parties have developed from 
his teachings and the communist government of Russia 
is an attempt to put them into practice. 
2. He taught that the advance of capitalism \'TOUld cause 
the capitalists to become richer and richer, while 
the working class would become ever poorer and the 
middle class would disappear. This would lead to a 
revolution in which t he workers "rould expropriate 
all private property and establish communism. Th:l.s 
became known as the theory of the clas s struggle. 
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3. Marx advocated the following reforms. 
a. All means of production should be owned by the 
community. 
b. All capital should be o;-med by the community. 
c. All members of' society must \'Tork. 
d. Inheritances should be abolished so that all 
would be born equal. 
e. All should receive a free public education. 
4. The International Workingmen's Association was formed 
in 1864 under the leadership of Marx. This organization 
spread through the countries of western Europe and the 
United States. 
5. In Germany the Social Democratic Party was formed 
under the leadership of Lassalle, Liebknecht, and 
Bebel. It tried to secure the right to vote for the 
working class. 
6. In France the Syndicalists developed under the leader-
ship of Georges Sorel. They encouraged the growth of 
strong unions which might control the government 
through strikes. 
7. In England the Socialist Democratic Federation was 
formed which later became the British Labour Party. 
The aim of this party is to combine a socialist 
economy with a parliamentary form of government. 
The Fabian Society was formed in England by a small 
group of influential socialist thinkers. 
8. From socialism developed anarchism which "tould do aTtTay 
wlth all government based on force. Leaders of anar-
chist thought were Proudhon of France, and Bakunin 
and Kropotkin of Russia. 
The Russian Experiment 
1. The Revolution of November, 1917, established in 
Russia the Union of Soviet Socialist Republica 
dedicated to Marxian socialism. 
2. Before 1917 Russia was one of the most backward 
countries culturally, economically and politically. 
a. It was ruled by an autocratic Tsar. 
b. The peasants were not emancipated before 1861 and 
could not leave their village before 1905. 
c. Land in the village was more or less held in 
common and periodically redistributed. 
d. A parliamentary assembly, the Duma, was established 
in 1905, but it had little actual power. 
3. The Communists under Lenin and Trotsky gained strength 
in 1917 due to the suffering caused by. the war and 
and the inefficiency of the goverp_ment. HOi•rever, they 
formed a very small percentage of the population. 
4. Lenin became leader of the new state. He believed a 
dictatorship by the Communist Party was necessary to 
crush capitalist resistance and to teach the proletariat 
t he ideals of socialism. 
5. From 1917 to 1921, an extreme form of communism was 
practiced. Private ownership of the land was abolished 
and all banks, industries, trades , and commerce were 
nationalized. By 1920 all capital had been confiscated 
and the use of money was forbidden. This met with 
much opposition especially from the peasant and 
caused much suffering. 
6. Lenin then began the New Economic Policy. This re-
stored some capitalist features such as private 
business and trade for profit, the use of money, and 
the private ownership of land. 
7. The death of Lenin led to a struggle between Stalin 
and Trotsky for supremacy. Trotsky believed the 
Communist Party should strive for socialist revolu-
tions in other countries. while Stalin believed it 
should concentrate on building socialism in Russia. 
Stalin won and Trotsky was exiled. 
8. The Five Year Plans were begun in 1928. Their aim 
has been to complete the socialization of the 
country, to increase industrial and agricultural 
production, to improve transportation, to raise the 
standard of living and education, and to make Russia 
a f irst rate power. To a large extent the purpose 
43 
of these Five Year Plans has been fulfilled, espe-
cially in the field of production, but the price in 
terms of human suffering has been great. 
9. The government of Russia today is organized in a 
soviet form. 
a . According to the constitution of 1936, Russia 
is a democratic republic with a legislature of 
two houses, called the Supreme Soviet, and two 
executive bodies called the Council of People's 
Commissars and the Presidium. 
b. In practice the Supreme Soviet has no power and 
the real governing power is the Council of People's 
Commissars, whose members are not elected by the 
people but by the Communist Party. 
c. The workers and peasants are organized into soviets 
and vote only indirectly for higher officials. 
d. The government is supposed to be a federation of 
socialist republics but in practice it is highly 
centralized. 
e. The Commun2st Party is the only legal party. Its 
membership is severely limited and all differences 
within the party are ruthlessly suppressed. All · 
high government officials are communists. The 
power of this party is centered in the Politburo 
of which Stalin is the head. 
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10. In many ways Russia is not a truly socialist country. 
There are great differences in income, labor is 
severely restricted, and the chief taxes are. sales 
taxes, which fall most heavily on those least able 
to pay. 
11. The Third International was formed in 1919 under the 
guidance of the Russian Communist Party. It includes 
all communist parties throughout the world, and its 
purpose is to spread communism in other countries. 
It was dissolved in 1943, but it was revived in 1947 
as the Cominform. 
12. The period since the Second World War has seen a 
revival of Russian nationalism and imperialism. 
To summarize this section the class could compare the 
communistic and democratic answers to the following 
questions. 
1. How should the means of production be owned? · 
2. Should a _man be allowed to inherit his father's wealth? 
3. '1ihat type of . t~xes should be used by the stafie to 
raise money? 
4. How should a government be organized? 
5. Are social classes necessary or should they be done 
away with? 
6. Should all people have a right to participate .'. in the 
government? 
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Study Questions and Froblems 
Early Socialism 
1. What are the differences between the socialist and 
communist parties? 
2. Why did socialism arise after the Industrial Revolu-
tion? 
3. How did Robert Owen try to put his socialistic 
beliefs into effect? 
4. Who were some of the other early leaders of socialist 
thought? 
5. Why were these early socialists called Utopian 
Socialists? 
6. Describe Louis Blanc's experiment in social ism. 
Karl Marx and his Influence 
1. Why did Karl Marx become a socialist? 
2. What were the main beliefs of Karl Marx? 
3. Explain the theory of the class struggle. 
4. Why did Karl Marx think that communism was inevitable? 
5. How many of the ideas which Marx fought for have been 
carried out in the United States? How many have been 
carried out in the Union of Soviet Socialist Republics? 
6 . Was Marx ' s interpretation of history correct? Give a 
reason f or your answer. 
7. What was the purpose of the International Workingman's 
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Association? How many countries were represented in 
it? How long did it last? 
8. What was the German socialist par·ty called? What vrere 
their aims before the First World War? ~lliat happened 
to them after the war? 
9. How did the syndicalists differ from the socialists? 
~f.no was the leading writer of syndicalist thought? 
10. What were the names of the socialist groups in 
England? 
11. In what ways is the present Labour Party of England 
socialistic? 
12. Why have the Fabian Socialists been so important 
in advancing socialist ideas in England even though 
they are few in number? 
13. In '\'That way is anarchism a step beyond socialism? '\'Iho 
were the leaders of this group? 
14. Why do you think socialist parties have increased in 
number since the Second World War? 
The Russian Experiment 
1. What caused the Russian Revolution of 1917? 
2. \ihat rights did the common people have in Russia 
before the Revolution? 
3. How were the communists able to control the govern-
ment even though they were a very small group? 
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4. How did Lenin differ from Marx in his ideas on 
socia lism? 
5. In what ways had the life of the peasant been 
communistic even before 1917? 
6. vlliy did mos t peasants oppose communism? 
7. What troubles did the young communist government have 
from l917 to 1921? 
8. What was the New Economic Policy? In what ways was 
this a backward step for the communists? 
9. vThat did Stalin consider the aim of the Communist 
Party should be? 
10. What did Trotsky consider the aim of the Communist 
Party should be? 
11. vlhy was Stalin able to defeat Trotsky in the struggle 
for the leadership of the Communist Party? 
12. What are the purposes of the Five Year Plans? 
13. How well have the Russians carried out these Five 
Year Plans? 
14. In what fields has Russia made especially great 
advances since 1917? 
15. How is the Russian government organized? How is this 
different from the way our government is organized? 
16. How is the Russian government different in practice 
from that set forth in the constitution of 1936? 
17. In what ways does the Communist Party control the 
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government? 
18. What government offices does Stalin hold? 
19. vfhat is the difference between the way we elect our 
congressmen and the way the Russians elect their higher 
officials? 
20. In what ways is the present Russian government truly 
socialistic? 
21. In what ways is Russia not a socialist country? 
22. What is the purpose of the Third International or 
Cominform? 
23. Why do you think the Cominform was revived in 1947? 
24. How much territory has Russia gained since the Second 
vlorld 1 ar? 
25 . Ho"VT many countries have adopted a communist f orm of 
government since the war? 
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A Study Outline on the Development of Fascism 
Sources of Fascist Beliefs 
1. Fascism is t he child of the extreme nationalism which 
developed since the French Revolution. Nationalism 
was fostered by the writings of such men as Herder 
and Fichte of Germany, JYlazzini of Italy, Seeley of 
England, and Maurras and Barras of France. 
2. Fascism also developed from the ideas expressed by 
such writers as Le Bon, Pareto, and Nietzsche . These 
writers emphasized that man is a social animal and 
only in society could he find his true freedom. 
3. Racial superiority, an element of Nazi philosophy, 
was presented by such writers as the Count de Go-
bineau and Chamberlain. This idea of racial superior-
ity is found even in the United States, where t he 
social and economic institutions of the South are 
built upon the supposed inferiority of the black 
race. 
4. Fascist writings by Hitler and Mussolini are mostly 
negative and do not present a positive program. Other 
fascist writers were Croce, Gentile, Gioberti, and 
Corradini. 
5. ~'lhile fascist beliefs are not clearly set forth :l.n 
writing, the following elements are found in all 
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fascist regimes. 
a. Totalitarianism- The state has authority over all 
phases of the national life. 
b. Nationalism- The state is more important than the 
people in it .. 
c. Revolt against reason- The fascist appeals to the 
emotions and to faith. Italian fascism is based on 
the myth of nation; German fascism is based on the 
myth of race. 
d. Authoritarianism- The state is absolute, and the 
citizen has no rights but simply the duty to obey. 
e. Militarism- wtar is necessary to keep a nation strong 
and vigorous. 
Fascism .in Italy 
1. The fascist form of government first came to power in 
--1 
Italy, and it developed its most distinctive features 
there. 
2. The Italian Fascist Party gained power in 1922, as a 
result of industrial unrest and disappointment over 
the peace terms. 
3. Its chief supporters were property holders, bus:tness-
men, and former army officers. 
4. The Fascist Party of Italy was organized in a h;ler-
archy with Nussolini, as Il Duce, at the head. The 
Fascist Grand Council took over the function of 
P.oPtcn U'l•.v•no,,y 
School ~i ~~u~ tion 
.:..:nary 
' · 
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making laws, leaving the Italian Parliament with 
little actual power. 
5. The Italians developed the idea of the corporate 
state which stems from early syndicalist theory. 
Twenty-two corporations were formed to represent 
every phase of economic life, and Mussolini was 
elected president of each one. Each corporation 
had charge of . the complete production of its pro-
duct, and together they planned the Italian economy. 
However, these corporations were entirely subordinated 
to the Fascist Party. The' Chamber of Deputies in the 
Italian ~arliament was later supplanted by a Chamber 
-J 
of Fasces and Corporations. 
Fascism in Germany 
1. The German form of fascism was embodied in the Na-
tional Socialis.t or Nazi Party, which assumed pO\'I'er 
in 1933. 
2. The rise of the Nazi Party was largely due to 
humiliation over Germany's defeat in the First 
World War, dissatisfaction with the peace terms, 
and the effects of the depression of 1929. 
3. While the nation remained technically a republic, 
in practice Hitler ruled autocratically as Fuehrer. 
Two other prominent leaders were Goering, who con-
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trolled the army, and Goebbels, ~rho had charge of' 
propaganda and the secret police. 
4, The Nazis converted Germany into a highly centralized 
state and extended a totalitarian control over the 
press, education, production, and trade. 
5. One of the most objectionable features of the Nazi 
regime was its persecution of the Jews. 
A Comparison of German and Italian Fascism 
1. The fascist governments of Germany and Italy were 
alike in many respects. 
a. Only one party was legal. 
b. The cabinet system was abolished . 
c. The legislature was restricted to ratifying decrees. 
d. The state was totalitarian with control over all 
economic activity. This meant that the government 
determined the price of commodities, restricted 
private profits, and even abolished private 
ownership. 
e. The leader had dictatorial powers. 
2. There were some important differences between the 
two governments. 
a .• The .· Italian form of fas cism did not have a racial 
basis. 
b. The German fascists glorified the life of the 
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peasant as a reaction against industrial life. 
c. In Germany the cc)rporate state was not well 
developed. 
d. National Socialism was more fanatical than the 
Italian variety. 
Fascist Regimes Today 
1. From 1936 to 1939, a civil war raged in Spain. General 
Franco, aided by German and Italian f .orces, won and 
set up a fascist regime which is still in power. 
2. Portugal became a fascist country in 1928, when 
General Antonio Oscar de Fragosa Carmona seized the 
Government. Both Spain and Portugal have established 
a corporate state resembling that of the Italian 
fascists. 
3. The post-war Peron regime in Argentina has many 
fascist elements. 
As a summarizing device, the class could discuss the 
way democracy and fascism would differ in their answers 
to the following questions. 
1. How much power should the state have? 
2. Which is more important,the citizen or the state? 
3. What should the purpose of government be? 
4. \ihat kind of government is best? 
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5. Should the economic life of the nation be regulated? 
6. Should a minority be allowed to have any rights? 
• 
Study Questions and Problems 
Sources of Fascist Beliefs 
1. Explain why fascism is called an extreme form of 
nationalism? 
2. How did the French Revolution lead to an increase in 
nationalism? 
3. vlhat did Nietzsche mean when he wrote about Superman? 
4. What is the difference between Locke's idea of society 
and Pareto's? 
5. In what way was Rousseau's idea about society similar 
to the fascist idea? 
6. From where did the belief in German racial superiority 
come? · 
7. \"That part of our country also believes in racial 
superiority? 
8. What is the origin of the term "fascism11 ? 
9. How did fascism develop from syndicalism? 
10. In what respects is the Russian dictatorship .similar 
to the fascist regimes that existed in Germany and 
Italy? 
11. Why have the fascists never developed a positive 
program such as the communists? 
12. How does fascism differ from democracy in the fol-
Iowing fields; the importance of the citizen, the 
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power of the state, the purpose of the state? 
13. Why is a fascist state usually aggressive? 
Fascism in Germany and Italy 
1. What caused the rise of fas cism in Italy? 
2. What caused the rise of fasc ism in Germany? ~vere the 
reasons the same in the two countries? 
3. How did the Italian Fascist Party gain control of 
the government? 
4. How did the Nazis come to power in Germany? 
5. Which social groups supported the fascists in both 
Germany and Italy? 
6. How did the state take over the national economy in 
the fascist regimes? 
7. What is a "corporate state "? 
8. How was the Italian Fascist Party organized? 
9. How did the fascists attempt to control the thinking 
of their subjects? 
10. Why do the fascists believe more in propaganda than in 
education? 
11. Compare the two leaders, Hitler and Mussolini, in 
education, personality, and leadership. 
12. How were the fascist governments of Germany and Ita ly 
alike? 
13. How were these goverTh~ents different? 
1':"'17 
•. :J 
14. Is the present government of Spain fascis t? Explain 
your answer. 
15. Why is Argentina often called a fascist country? 
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Suggested Activities 
Reading 
1. A set of study questions has been included for both the 
study of communism and the study of fascism. These 
questions are of varying difficulty and not every 
student should be expected to answer all of them~ In 
fact, research may often be done as a group. A list ·of 
suitable textbooks are included under the title, Read-
ing for Information, in Chapter Three. 
2. A great deal of supplementary material should be read, 
especially from recent publications. This is an ex-
cellent opportunity to teach pupils the use of the 
Readers ' Guide to Periodical Literature. 
Audio-Visual Mater.ial 
1. Sound films, filmstrips, and records relat i ng to t h i s 
part of t he study are not as plentiful as for the study 
of the development of democracy. The following i s a 
lis t of suitable material. 
Despotism (Sound film, 11 minutes, EBF) 
Communism (Sound film, 32 minutes, Castle) 
Russia (Filmstrip, ICP) 
Battle of Russia (Sound film, 90 minutes, Castle) 
Peoples of the Soviet Union (Sound film, 33 min . IFF) 
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USSR- The Land and the People {Filmstrip, 84 frames, 
Brandon) 
Dealing with Russia {Filmstrip, 50 frames, FPI) 
Expansion of Germany (Sound film, 10 minutes, UWF) 
Inside Nazi Germany (Sound film, 17 minutes, Minn.) 
The German Crisis (Filmstrip 45 frames, 1~T) 
The Rise and Fall of Nazi Germam (Sound film, 17· min . 
MOT) 
Prelude to War {Sound film, 40 minutes , Castle) 
I Can Hear It Now (Col. Album, ~il1-800) 
2. The full name and addre.ss of the companies mentioned 
above will be found in the following list. 
Brandon- Brandon Films, Inc. 1600 Broadway, New York 
19, Ne'\v York. 
Castle- Castle Films Division, United World Films, 
1445 Park Avenue, New York 29, New York. 
Col~- Columbia Records, Inc. 1473 Barnum Avenue, 
Bridgeport 8, Connect icut . 
EBF- Encyclopaedia Britannica Films, Inc. 1150 Wilmette 
Avenue, Wilmette, Illinois . 
FPI- Film Publishers, Inc. 25 Broad Street, New York 4, 
Ne'1 York. 
ICP- Informative Classroom Pictures Publishers, Grand 
Rapids 2, Michigan. 
·Go 
IFF~ International Film Foundation, 1600 Broadway, 
New York 19, New York. 
Minn~- Audiovisual Extension Service, 139 TSF, Univer-
sity of Minnesota, Minneapolis 14, Minnesota. 
MOT- March of Time Forum Editions, 369 Lexington Avenue, 
New York 17, New York. 
~NT- School Service Department, New York Times, :229 
West 43 Street, New York 18, New York. 
uwF- United World Films, 1445 Park Avenue, New York 29, 
New York. 
Field Trips and Guest Speakers 
1. Museums sometimes prepare special exhibits which can 
be used in relation to this unit. For example, a dis-
play of books burned by the Nazis might be arranged. 
Exhibits of Russian life and customs may help the 
student to gain a deeper insight into the problems of 
modern Russia. 
2. Since communism and socialism are such controversial 
issues, they must be treated very carefully. However, 
the students would learn a great deal from listening 
to a discussion between a socialist and a capitalist 
on the relative merits of their systems. Another and 
safer arrangement would be a talk by a visiting Eng-
lishman on the advances of socialism in England since 
6~ 
t 
the Second World vlar. 
Written Activities 
1. Any number of reports can be written about some phase 
of socialism or fascism. The following is a suggested 
list of topics. However, the student should be f ree to 
follow his own interests provided they pertain to the 
subject. 
The Oneida Co~munity 
The Brook Farm Experiment 
The New Harmony Experiment 
The Industrial Revolution and the Rise of Socialism 
The French Revolution and Socialism 
The Erfurt Program in Germany 
The Communist Manife sto 
The Fabian Socialists 
'iho are the Anarchists? 
Leaders of the Russian Revolution 
1917 in Russia 
The Beliefs of Karl Marx 
What would Karl Marx Think of Russia? 
The Socialists and the Weimar Republic 
The Soviet System of Government 
The History of the British Labour Party 
Members of the Third International 
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The Five Year Plans of Russia 
Stalin and Trotsky : A Struggle for Pol'rer 
Socialism in the United States 
The Trage9-y of Czechoslovakia 
Tito's Rebellion 
The Russian Satellites 
Communism in China 
The Socialist Experiment in England 
Failure of the Weimar Republic 
A Comparison of Nazi Germany and Imperial Germany 
The Influence of Sorel on Mussolini 
The Writings of Hitler 
The Writings of Italian Fascists 
The Corporate State 
The Persecution of the Jews in Nazi Germany 
A Comparison of Hitler and Mussolini 
The Spanish Civil War 
Peron and Argentina 
A Comparison of Fascist Italy and Communist Russia 
2. Biographies can be written for prominent leaders of 
political thought. These accounts may be made separately 
or as part of a group project for a Who's Who in World 
History. The emphasis should be placed on the ideas of 
the rnan and the place he had in the development of 
communism or fascism. The following men could be in-
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Gabriel d'Annunzio 
Clement Attlee 
l'-11chail Bakunin 
Maurj,ce Barres 
Ferdinand Bebel 
Eduard Bernstein 
Louis Blanc 
Johann Herder 
Adolf Hitler 
Peter Kropotkin 
Ferdinand Lassalle 
Nicolai Lenin 
Karl Liebknecht 
Ramsey MacDonald 
General de Fragosa Carmona Karl Marx 
Enrico Corradini Giuseppe Mazzini 
Bened,.etto Croce 
Friedrich Engels 
Johann Fichte 
Charles Fourier 
Francisco Franco 
Giovanni Gentile 
Vincenzo Gioberti 
Count de Gobineau 
William Godwin 
Benito Mussolini 
Friedrich Nietzsche 
Robert Owen 
Vilfredo Pareto 
Juan Peron 
Pierre Proudhon 
Count de Saint-Simon 
Georges Sorel 
Joseph Stalin 
Paul Goebbels Norman Thomas 
Hermann Goering Leon Trotsky 
3. Chronological outlines are helpful in tracing the 
development of such movements as socialism and fascism. 
If these outlines are similarly arranged, they can be 
compared with each other. A more difficult outline 
would trace the steps taken by several countries to 
64 
grant economic freedom to the workers or to socialize 
the national economy. If these facts are arranged in 
a tabular form, a comparison of the different countries 
can be made more easily. 
4. Imaginary interviews with leaders such as Hitler, Stalint 
. I 
or Mussolini can be not only entertaining but also 
helpful in revealing their personalities and ambitions. 
An aspiring student may attempt to create the conversa-
tion which took place between Hitler and f.Iussolin:i. on 
the division of Europe, or the meeting of Hitler and 
Stalin to sign the Nonaggression Pact in 1939. 
5. A comparison of old newspaper editorials v1i th events 
as they later occurred is often enlightening as \'Tell 
as amusing. They show that the significance "Of events 
is not always as well understood at the time they 
happen as twenty years later. 
6. Book reports are often a worthwhile means of super-
vising a student's supplementary reading. The emphasis 
should be placed on how the material read increased 
the pupil's understanding of the unit. 
7. This study can be correlated to a large extent with 
current events* The students can be made aware of this 
relationship by writing a regular column entitled 
Backgrounds to Today's News for the school or local 
paper. 
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Oral Activities 
1. In place of regular class discussion a group may or-
ganize a panel or round table meeting. The class should 
be encouraged to study the subject under discussion 
beforehand. The following questions may be investigated 
at such meetings. 
vlhy hasn 't socialism developed in the United States? 
Should the Government own and operate public utilities? 
Would Russia have made as great economic gains since 
1917 under a different system? 
Was Karl 1Jfarx ' s interpretation of history correct? 
Is Russia a truly socialist country? 
iihy did the socialists fail to preserve the Weimar 
Republic? 
How far has the United States gone on the road to 
socialism? 
wnich is more important, great er production or more 
equitable distribution of wealth? 
Are socialism and democracy compatible? 
Can Russia and the United States live peacefully 
together? 
~ow can we prevent fascism from arising again in 
Europe? 
/Are there any fascist groups in the United States? 
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·'Can a democracy fight fascism and still remain demo-
cratic? 
Alas Hitler a puppet of the Prussian Junkers? 
,..:were Hitler and Mussolini opportunists or did they 
really believe in their programs? 
/Were the German people guilty for what their fasci s t 
leaders did? 
2e Somewhat similar to a round table is the town mee t ing 
or forum to discuss a curren t problem of government, 
such as the following. 
Should we placate Russia, and to what extent? 
Should Communist China be admitted to the United Nations 
How should we treat the Peron government of Argentina? 
3. Much of this material can be effectively dramati zed. 
Such a procedure will often increase the slower student ' 
understanding of the subject. Below are listed some of 
the possibilities of this medium. 
A speech by Hit ler to the German people 
The invasion of a country by the Nazi army 
How Hitler rose to power 
A dis cussion of f.'Iussolini 1 s program by a group of Italia· 
The death of JYiussolini 
The beginning of the Russian Revolution 
The early life of Lenin 
67 
A May Day ce l ebration in Moscow 
A dramat ization may often be given as a radio play~ t hus 
eliminating the need for scenery and allowing some nar-
ration to establish a background . 
4. Some written reports may be given orally in class if 
they are timely . However, the student should thoroughly 
rehearse any material he presents in this manner. 
5. Imaginary or real radio broadcasts are another means 
of report ing on the material studied. 
1 Drawin_g 
1. A time-line serves the same purpose as a chronological 
outline, but it is more suitable for covering a long 
period of time . Time-lines can be made to show the 
succession of governments in countries such as Italy 
and Germany, or to mark the progress in the emancipa-
tion of the peasant s in a country such as Russia. 
2 .. Charting the governmental-structures of Germany, Italy, 
and Russia would reveal some interesting similarities 
and differences betl'Teen the three systems .. Such charts 
can also be used to determine whether other governments 
are fascist in structure. Similarly, a chart shovTing the 
political structure of the Weimar Republic can be used 
for a comparison with the Nazi recime. 
3. Graphs_ are an excellent means of showing the industrial 
{)8 
and other economic progress of countries under comn1unism 
or fascism . By charting tbe progress bef ore the change 
of government , the s t udent can determine \thether these 
regimes have furthered the economic prosperity of the 
country . 
4. Cartoons about the Russian comnmnists or German and 
Italian fascists are plentifuL. A collection may be 
made or the s t udents may themselves make cartoonsu 
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CHAPTER THREE 
BOOKS TO READ 
This chapter is divided into three parts. Part one contains 
the latest textbooks on world history . This list was compiled 
from Bibliography of Textbooks for the Social Studies, Bulle-
tin Number 23, of the National Counci l for the Social Studies, 
plus additional books mentioned in later editions of Social 
Education. 
The second part contains other informational reading ma-
i:· terial . Thi s section is subdivided into various categoTies 
to enable the student to find the books about a particular 
period more easily. 
The last sec t ion contains supplementary books, .which are 
included to broaden the student's understanding and to arouse 
his interest. Host of them are fictional accounts of a period .. 
Thi s list has been subdivided into the same categories as 
part two. 
Since the last two sections contain books of widely vary-
ing difficulty, some system of classification seemed necessary 
An (E) after the name of the book means that the book was 
written for the elementary grades and, therefore, is very 
easy. A (J) indicates that the book is suited for the junior-
high level. Books written priillarily for adults are marked (A) . 
For the most part, these classifications come from simi ar 
designations of the book in library catalogs. 
Suggested Textbooks 
Becker, C. and Duncalf, F. Story of Civilization; Showing 
Hovi , . from Earlist Times, Hen trave Increased Their 
Know±edge ·- and Mastery of the World, and Thereby Changed 
Their Ways of Living in It, Becker-Duncalf-I,1agoffin 
Series, Silver-Burdett Company, New York, 1946. 
Becker, c. Modern History; the Rise of a Democratic 2 Scien-
tific, and Industrialized Civilization, Becker-Duncalf-
~·1agoffin Series, Siver Burdett Company, Ne\v York, 1946. 
Bining, A., Howland, A.,, and Shryock , R. This Our l'iorld; 
A Pageant of vlorld History, Newson and Company, Ne\i' Yorlt" 
1949 .. 
Boak, A., Slosson,P~, and Anderson, H. World History,Hough-
ton Mifflin Company, Boston, 1947. 
Breasted, J., Ancient Times: a History of the Ea~¥orld, 
an Introduction to the Study of Ancient History and the 
Career of Early Man, Ginn and Company, Boston, 1944. 
Caldwel l, \'l . and Merrill, E., 1tlor1d History; the Story of 
Man Through the Ages, Sanborn and Company, Chicago, 1949. 
Capen, L., Across the Ages: The Story of Man t s Progress, 
American Book Company, New York, 1948. 
Close, U .. and Burke, Tvl ., The Ladder of History, The JYiac-
mil1an Company, New York, 1945. 
Elson, H., 11odern Times and the Liv ing Past, American Book 
Company, New York, 1948. 
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Emery, J., Background of 1oforld Af fairs, )IJorld Book Company, 
Yonlcers, New York , 1950 . 
Evans, J. and Sankowsky, s . , Graphic World History, D.C. 
Heath and Company, Boston, 1942. 
Hayes, C. and r-Ioon, P., Modern History, Hayes-1J!oon-Wayland 
Series, The Macmillan Company, New York, 1941. 
Hayes, c., Moon, P., and Wayland, J., World History, Hayes-
:r-1oon-\'lay l and Series, The 1Ylacmillan Company, Nevr York, 
1950. 
Heckel, A., and Sigman, J . , On the Road to Civilization, 
The John c. Winston Company, Philadelphia, 1948. 
Hughes, R., The Making of Today's World, Allyn and Bacon, 
Boston, 1948 . 
Kaufmann, A., Modern Europe; from the Sixteenth Century to 
the Present Time, Al lyn and Bacon, Boston, 1946. 
Lane, F., GolQman, E., and Hunt, E., The World's History, 
Harcourt, Brace, and Company, Inc. Nevr Yor1t, 1947. 
Langer, W. , Bruun,G. , Editors, An Encyclopedia of ivorld 
History, Houghton Mifflin Company, Boston, 1948. 
f~Iagoffin, R. and Duncalf, F., Ancient and Medieval History; 
the Rise of Classical Culture and the Development of 
Medieval Civilization, Becker-Duncalf-Magoffin Series, 
Silver Burdett Company, New York, 1939. 
Magruder, F., National Governments and International Rela-
tions, Allyn and Bacon, Boston, 1948. 
''?3 
Morey, W., revised by Countryman, I., Countryman' s Edition 
· of f.'.iorey ' s Ancient Peoples, American Book Company, New 
York, 1943. 
Pahlow, E., Man's Achievement t o the Age of Steam, Fahlow 
Series, Ginn and Company, Boston, 1934. 
Pahlow, E., Man's Achievement; the A~e of Science and Demo-
cracy, Pahlow Series, Ginn and Company, Boston, 1935. 
Pahlow, E., Man's Great Advent ure; an Introduction to Worlc 
History, Pahlow Series, Ginn and Company, Boston, 1949. 
Riker, T., The Story of Modern Europe; Houghton Ivi: ifflin 
Company, Boston, 1942. 
Robinson, J., JYiedieval and Modern Times; an Introduction 
to the History of Western Civilizabion from the Dis-
solution of the Roman Empire to the Present Time, Ginn 
and Company, Boston, 1944 . 
Robinson, J., Beard, c., and Smith , D., History of Civili-
zation ; Our ·Owa Age, Rob inson-Beard-Breasted-Smit h Series 
Ginn and Company, Boston, 1945. 
Robinson,J., Breasted, J., Smith, E. History of Civilizaticn 
Earlier Ages, Robinson-Bear d-Breasted-Smith Series, 
Ginn and Company, Boston, 1937. 
Robinson, J., Smith, E., and Breasted, J., Our World Today 
and Yesterday; History of Ivlodern Civilization, Robinson-
Beard-Breasted-Smith Series, Ginn and Company, Boston, 
1934. 
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Roehm, A., Buske, M., Webster, H., and Wesley, E., The 
Record of f.'lankind, D.Ce Heath and Company, Boston, 1949 
Rogers, L., Adams, F., and Brown, W., Story of Nations, 
Henry Holt ~nd Company, New York, 1947. 
Roth, L., Hobbs, S., and Greenleaf, W., Living in the 
Peoples' l'lorld, Laidla\'r Brothers , Inc. Chicago, 1949. 
Schapiro, ,J-., and Morris; R., Civilization in Europe, 
Houghton Mifflin Company, Boston, 1940. 
Smith, E., Muzzey, D., and Lloyd, M., World History; The 
Struggle of Civilization, Ginn and Company, Boston, 1949 
Thomas, H., and Hamm, W., Modern Europe, Henry Holt and 
Company, New York, 1947. 
Walbank, T., Man's Story; World History in Its Geographic 
Setting, Scott, Foresman and Company, Chicago, 1950. 
1!"'1'5 
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Reading for Information 
General 
t{Jrtwood , w • . and. Thomas, H., The Growth of Nations, {J) ,~v v' 
Ginn and Company, Boston, 1947. 
Barnard, J., Roorbach, A., Epochs of V'lorld Progress, Henry 
Holt and Company, New York, 1927. 
/ 
a3eard, c. and Bagley, W., Elementary World History (E), 
The Macmillan Company, New York, 1937. 
·zossenbrook, W .and Johannesen, R., Foundations of Western 
Civilization, D.C. Heath and Company, Bos ton, 19~59. 
Breasted, J., Conquest of Civilization, Ginn and Company, 
Boston, 1938. 
L.B"rown, L. and Carson, G., Men and Centuries of European 
Civilization (A), Alf red A. Knopf , New York, 1948. 
l.Burns, E .. , \'I est ern Civilizations ; Their Hi stor;y _and Their 
Culture ( A) , W.W. Norton and Company, Inc., NewYork, 
1941. 
-ampbell, E., \iebbs , V. , and Nida, · 1l., The Old \'lorld Past 
and Present; A Unified Course in the History and Geog-
raphy of Europe, Asia, Africa, and Australia (E), Scott, 
Foresman and Company, Chicago, 1942. 
Cordier, R. and Robert , E., History of World Peoples (E), 
Cordier-Rebert Series, Rand McNally and Company, Chicago, 
1949. 
1'"'"'6 I J 
/ 1./Ea ton, J. , Chase, Vl. , and Nevins, A., Leaders in Other 
Lands (J), D. c. Heath and Company, Boston, 1950. 
Ferguson, w. and Bruun, G9, A Survey of European Civili-
zation, Houghton Mifflin Company, Boston, 1936 . 
Freeland, G. and Adams, J., America's World Backgrounds (E)~ 
New-Frontier Social Science Series, Charles Scribner 's 
Sons, New York, 1947. 
Grimm, ~L and Hughes, IVl . , The Old ·World, American His t ory 
Series, Row, Peterson, and Company, Evanston, Illimois, 
1948. 
Hartman, G. and Saunders, L., Builders of the Old World 
(E). Hartman and Lansing History on the March Series, 
D. c. Heath and Company, Boston , 1946. 
~-LJ/~rtman, G., The World We Live I n and HO\'I It Came to Be v / 
(E), The Macmillan Company, Ne't'l York, 1931. 
Heaton, H., Economic History of Europe, Harper and Br others 
6' Nevi York, 1948. 
~arshall, L., Story of Human Progress, The Nacmill an Com- · 
pany, Neiv York, 1925. 
~cKinley, A., Howland, A., and Dann, M., World History in 
the :t-'Ia king, American Book Company, New· York, 1927. 
Moore, c., Lewis, G., Carpenter, H., and Painter, F. 
Building Our World (E), Scribner Social Studies Series , 
Scribner 's Sons, New York, 1948. 
Nida, R • . and Adams, F., Man, The Nature Tamer; From Cave 
Man to American Citizen (J:), Henry Holt and Company, 
New York, 1942. 
Parsons, G., The Stream of History, Charles Scribner's 
Sons, New York, 1933. 
'~Perkins, C., A History of European Peoples, Rand ~-'icNally 
and Company, Chicago, 1927. 
;r,. 
Rugg, H., Changin~ Governments and Changing Cultures, 
Ginn and Company, Boston; 1932. 
Rugg, H. and Krueger, L., Mankind Throughout the Ages (E), 
Ginn and Company, Boston, 1938. 
Smith, c., Case; L., A Short History of Western Civilizatio . ~ 
Revised, D. c. Heath and Company , Boston, 1939. 
Van Loon, H., The Story of Mankind, Horace Liveright Pub-
lishing Corporation , New York, 1921. 
Webster, H., Historical Selections, D. c. Heath and Com-
pany, Boston, 1929. 
Webster, H. and Wolf, J., A History of Civilization, Re-
vised, D. c. Heath and Company, Boston, 1940. 
tvWebster, H., History of Mankind, D. c. Heath and Company, 
Boston, 1939. 
I~Tebster, H. and vlesley, E., \'lorld Civilization, D. C. Heath 
and Company, Boston, 1939. 
lwe1ls, H., Outline of History, The .Macmillan Company, New 
York, 1921. 
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Williams, c., Fair Trial, Row, Peterson and Company, 
Evanston, Illinois, 1941. 
~Williams, c., Liberty of the Press (J), Row Peterson, 
and Company, Evanston, Illinois, 1941. 
~ Williams, c., Right of Free Speech (J), Row, Peterson, 
and Company, Evanston,Illinois, 1941. 
l(f 'kf.-fl1iams, c., The Rights "iie Defend (J) Row, Peterson, 
\ 
and Company, Evanston, Illinois, 1941. 
~ri1.lson, H., 'lflilson, F., Erb, B., and Clucas, E., Out 
of the Past (E), American Book Company, Nev1 York, 1950. 
Ancient and Medieval History 
Adam, irl., The Days of Chivalry, L. C .• J?age and Company , 
Boston, 1925. 
Ashley, J., Early European Civilization, The Macmillan 
Company, New York, 1925. 
Ault, w., Europe in the Middle Ages, D. c. Heath and 
Company, Boston, 1939. 
Baikie, J., Ancient Greece (J), Black, Ltd., London, 1931. 
Bennett, H., Life on the English Manor: A Study of Peasant 
Conditions ,1150-1400, The lc1acmillan Company, Ne·w York, 
1937. 
Botsford, G. and L., Source Book of Ancient History, The 
Macmillan Company, New York, 1913. 
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Coulomb , c., McKinley, A., and 'White, H., What Euroue Gave 
to America (E), Charles Scribner's Sons, New Yorkt 1926. 
Davis, W., A Day in Old Athens, Allyn and Bacon, Bos.ton, 
1914. 
Davis, w., A Day in Old Rome, Allyn and Bacon, Boston, 1925 
Davis, W., Life on a Medieval Barony, Harper and Bretthers, 
New York, 1923. 
Davis, w., Readings in Ancient History- Greece , Allyn and 
Bacon, Boston, 1912. 
Ferguson, w., The Renaissance , Henry Holt and Company, New 
York, 1940. 
Fling, F., Source Book of Greek History, D. c. Heath and 
Company, Boston, 1907. 
Foster, G., Augustus Caesar's World, 44B. c.- A.D. 14 'J), 
Charles Scribner ' s Sons, New York , 1948. 
Giles, A., The Roman Civilization, T. c. and E. c. Jack, 
Ltd. London, 1918. 
Gulick, c., Life of the Ancient Greeks, D. Appleton- Century 
Crofts Inc. New York, 1902. 
Hamilton, E., The Greek 'Vlay to Western Civilization:, W. V'l . 
Norton and Company, Inc. New York, 1948. 
Hartman, G., IvJ:edieva1 Days and vlays (J), The r.1acmillan 
Company , Nevi York, 1950. 
Hayes , C. , and J.vloon, P. , Ancient and Iviedieva1 His tor_.Y,, The 
~,1acmil1an Company, New York, 1929. 
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Ilin, H. and Segal, E., Giant at the Crossroads: The Story 
of Ancient Civilization (J), International Publishers, 
Ne\·T York, 1948. 
Johnson, E., An Introduction to 1-'Iedieval Europe, 1300-1500, 
vl. 1l. Norton and Company, Inc., New York, 1937. 
Johnson, H., Private Life of the Romans, Scott, Foresman 
and Company, Chicago, 1931. 
Kelty, M., How Our Civilization Began, Tryon··Lingley Series, 
Ginn and Company, Boston , 1935. 
Kelty, M., Other Lands and Other Times; Their Gifts to 
American Life (E), Ginn and Company, Boston, 1942. 
Kelty, M. , When History Began, Tryon-Lingley Series, Ginn 
and Company, Boston, 1935. 
King, G., The Rise of Rome, Doubleday, Doran, and Company, 
Inc. New York, 1932. 
Lamprey, L., In the Days of the Guild , (J) ,Frederick Stokes 
and Company, New York , 1918. 
l\icClure, C. , Scheck, C. , and itfright, W. , The Baclcground of 
r.'Iodern Nations (E), Our Develop:l:ng Civilization Series, 
Laidlaw Brothers, Inc., Chicago, 1945. 
iicGuire, E., Glimpses into the Long Ago, (E) McGuire Series , 
The r'racmillan Company, New· York, 1945. 
Meyer, J., Harner, o., Grisso, L., The Old\'lorld and Its 
Gifts (E), Social Studies Series, Follett Publishing 
Company, Chicago, 1947. 
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Mills, D., The Book of the Ancient Greeks, G. P. Putnam 's 
Sons, Nevi Yorlc, 1925. 
Iv:iills , D., The Book of the Ancient Romans , G. P. Putnam's 
Sons, New York, 1927. 
Hi l ls , D¥, The Book of the Ancient World for Younp;er Readerf:, 
G.P. Putnam ' s Sons, New York, 1923. 
Mills, D. , The Middle Ages, G. P. Putnam's Sons, New Yor k, 
1935. 
Munro, D., Source Book of Roman History, D. c. Heath and 
Company, Boston, 1904. 
Ogg, F., Source Book of Medieval Hi story, American Book 
Company, Nevr York, 1907. 
Orvi e to, L., The Birth of Rome, (J) J.B. Lippincott Com-
pany, Philadelphia, 1935. 
Quennell , M. and c., Everyday Life in Homeric Gr eece (J), 
G. P. Putnam's Sons, New York, 19308 
Robinson, c., Everyday Life in Ancient Greece, The Claren-
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CHAPTER FOUR 
TEST ITEiviS 
I . 
The follovling material has been taken from Selected Test Itens 
in World History, Bulletin, Number 9, by the National Council 
for the Social Studies. Since these items have been carefully 
written and frequently revised to eliminate arty weaknesses, 
most of those chosen have been copied verbatim from the bul-
letin. The others are a combina t ion of two or more of the 
original items. 
The purpose of these questions is to help in measuring the 
pupils' understanding of the important concepts of this unit. 
Unfortunately, there is no such concrete way of measuring other 
important goals of teaching, as critical thinking, or changed 
attitudes. 
:l1.:L 
Test on Democracy 
1. ~fhich of t he following was not a unifying inf luence among 
the ancient Greeks? (1) The Oracles, (2)The Olympian games, 
(3)A common code of laws, (4)A com;-non language .. 
2. In spite of political disunion, some feeling of unity was 
possible among the ancient Greeks because of : ( l )Favorable 
geographic conditions, (2)The use of a common language, 
(3)An alliance among t he different cit y- states, (4) Re-
ligious tolerat ion. 
3. Perhaps the chief factor which kept the Greeks from attain-
ing political supremacy in the ancient -vmrld \'laS their: 
(1) Interest in intellectual pursuits , (2) Failure to effect 
a united leadership, (3) I nadequate mil itary forces, (4) 
Failure to develop a powerful navy. 
4~ 1rhich of the following conquered peoples most profoundly in-
fluenced Roman civilization? (1) Carthaginians, (2) Gr•eeks, 
(3) Gauls, · (4) Etruscans . 
5. In what respect were Athens of the fifth century B. C~ and 
republican Rome of the third century similar? (1) Neither 
had yet developed a system of representative government, (2) 
Neither had yet come into conflict with a strong foreign 
power, (3) Neither had yet developed a powerful army, (4) 
Neither had yet developed a policy of extending citizenship 
to people living outside of the city proper. 
:i:12 
6. ~~hich pmver was not exercised by the Roman Senate during 
the Republic? (1) Receiving ambassadors from foreign coun-
tries, (2) Assessing property for ta~ation, (3) Administerins 
conquered territories, (4) Making alliances . 
7 . 1trnich of the follmving reforms caused Gaius Gracchus t.o lose 
the support of the lovrer classes in Rome? ( 1) The granting 
of the right to vote in the Roman assemblies to the il~abi­
tants of the Latin colonies, (2) The allotment of amall trac s 
of public land to landless citizens, ( 3) The sale· of grain 
from public storehouses at less than the market price, (4) 
The emigration of the landless Romans to the province:3. 
8. The Roman Republic declined because: (1) The Roman legions 
were no longer victorious, (2) The Vandals invaded Italy, 
(3) The spread of Christianity made the Romans l ess warlike , 
(4) The Roman farmers lost their land and thronged to the ci y. 
9. The early Christian Bhurch exerted a democratic influence in 
that it: (1) Favored the establishment of republican insti-
tutions, (2) Threatened with eternal damnation f eudal lords 
who held serfs, (3)Caused church offices to be filled througl 
popular elections, (4) Promised the same reward in the here-
after to all believers. 
lO.The greatest contribution of Rome to 1vestern civilization 
was : (l) A system of numbering superior to t he Arabic, (2) 
'rhe practice of farming taxes, (3) A legal system, (4) A 
system of grain doles. 
11. The effect of the Crusades upon the social structure of 
Europe was to: (1) Increase the wealth of the rich at the 
expense of the poor, (2) Weaken the power of the Church, 
(3) Cut off Oriental trade, (4) Weaken the feudal system. 
12. A f actor in the rise of a centralized king-state in England 
during the Middle Ages vras the: ( 1) Good senee shown by Eng-
lish kings in avoiding continental vrars, { 2) Common racial 
origin of the population, (3) Unifying influence of the 
threatened Spanish invasion, (4) Freedom from invasion and 
consequent disorder. 
1 13. The British Parliament is an outgrowth of the king's coun-
cil that came into being: (l)To satisfy public opinion, (2) 
To place supreme power in the hands of the people, (3) To 
aid the king in finding ways and means of raising taxes, 
(4) To sanction appointments made by the king. 
14. In general the medieval towns favored the development of a 
king- state to replace the feudal order because the: (1) 
ship usually was elective, while the feudal offices were 
hereditary, (2) Strong central government would facil itate 
co~~ercial intercourse, (3) Kings usually exempted the tovms 
from tax payments, (4) Feudal nobility had failed to parti-
cipate effectively in the crusades. 
15. A result of the Commercial Revolution was the: (1) Rise to 
power of countries bordering the Atlantic, (2) Commercial 
supremacy of Venice and Genoa, (3) Introduction of coinage 
metals, (4) Beginning of trade relationships wit 
i the Orient. 
I 
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16 .. - The rise of national monarchies during the fourteenth and 
fifteenth centuries led to friction with the Church because~ 
(1) The jurisdiction of church and national courts conflic-
ted, ( 2) ~lany of the pmterful kings were Protestants, ( 3) 
The Popes were aggressively extending their empire in Italy 
(4) The Bible was interpreted to sanction elective ra.ther 
than hereditary kingship~ 
17. itlhich of the following sovereigns, in the period 1500-1800, 
rather consistently enjoyed the least actual pm1er and 
authority? (1) King of England, (2) King of France, (3) Holy 
Roman Emperor, (4) Sultan of Turkey . 
18. One reason for t he failure of a strong national state to 
evolve from the Holy Roman Empire was the fact that: (1) 
The office of emperor was hereditary, (2) The empire em-
braced so many different peoples, (3) The barbarians con-
tinued to harass the empire, (4) The resources of the em-
pire were exhausted in colonial ventures. 
19. Commercial and industrial progress during the seventeenth 
century was favored by Calvinism more than by Catholicism 
largely because the: (1) Catholic Church refused to sanctior. 
slavery, (2) Calvinists advocated free trade, (3) CalvinistJ p 
creed emphasized that faithful and diligent work was pleasi) 5 
to God, (4) Catholics failed to Christianize infidels and 
bring them into contact with \'lestern civilization. 
20 . Louis XIV hastened the coming of the French Revolution by: 
(1) Shifting taxes from the middle class to the peasantry, 
:i:15 
(2) Increasing class distinctions and privileges, (3) In-
viting literary men to the court at Versailles, (4) Abolish 
ing the Estates-General. 
21. The Puritan regime, 1649-1660, had a great influence upom 
the history of English liberty because: (1) Religious toler 
ation was established, (2) The franchise was extended to a l 
adult males, (3) Absolute government was made impossible 
hereafter, ( 4) · The tyrannous rule of the Stuarts \'las abol-
ished forever. 
22. The Bill of Rights declared tha t: (1) No taxes should be - I 
l evied without the consent of Parliament, (2) The k ing migh 
worship as he saw fit, (3) Members of Parliament were to be 
elected by universal suffrage, (4) Torture could be used 
only in criminal cases. 
23. In the eighteenth century the British theory of repr esen-
tation was that: (1) Each member of Parliament represented 
only the district from which he was elected, (2) The domin-
ions ought to establish parliaments of their own, (3)All 
t he peoples in the British Empire were represented in Par-
liament whether they actually elected a representative or 
not, (4) Only those who served i n the army or navy should 
be represented. 
24. The government of eighteenth-century England was not dem-
ocratic because: (1) The kings believed in the divine right 
of kingship, (2) Office-holding was restricted to members 
of the Anglican Church, (3) Parliament 1-ras called in sessio 
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only at the discretion of the king, (4) The great mass of 
people had no vote. 
25. During the seventeenth century , policies of religious 
toleration and of the supremacy of parliament over king 
were: (1) Adopted by both Fr ance and England, (2) Rejected 
by both France and England, (3) Adopted by England and re-
jected _by France, (4) Adopted by France and rejected by 
England. 
26. 1"lhy did the revolution against the 11 0ld regime" begin in 
France rather than in some other European country? (1) The 
economic conditions in France were the worst in Europe, (2) 
The unprivileged classes in France had advanced far enough 
to realize their inferior position, (3) Benevolent despots 
had established constitutional monarchies in the other 
leading countries, (4) The French Calvinists were firm 
believers in the right of revolution. 
27. Louis XVI convened the Estates-General in order to: (l) Con-
sider the abolition of special privileges, (2) Propose the 
confiscation of church lands in order to save France from 
bankruptcy, (3) Obtain help in relieving the financial sit-
uation, (4) Satisfy the middle class and the peasantry. 
28. One of the reforms enacted by the Fr ench National As sembly 
was : (l) The establisl~ent of a bicameral legislaturE~, (2) 
The abolition of the kingship, (3) The abolition of feudal-
ism, (4) The institution of universal suffrage. 
~9. The following groups opposed the Constitution drawn up by 
the French National Assemb.ly. vihi ch group had a reason 
entirely different from that of the other three? (1) The 
non-juring clergy, (2) The emigrant nobles, (3) The Jaco-
bins, (4) The royal family. 
30. V'lhich was not a part of the general reform program carried 
out by Napoleon I? (1) Enlightened :revision of the criminal 
and civil law, (2) Efficient centralization of the govern-
ment, (3) Reorganization of the currency and banking sys-
tem, (4) Extension of self-rule to minority groups. 
31. Napoleon was instrumental in spreading the reforms of the 
French Revolution throughout ivestern and Central Europe 
because he: (1) Believed in the right of the people to 
self-determination, (2) Organized an empire which included 
all of Europe save England, Turkey, and Russia, (3) Sought 
to introduce equality of rights and _administrative reforms 
in the territories he conquered, (4) Gained the good will 
of the crovrned heads of Europe. 
32. The French Revolution had a disastrous effect in England 
because: (1) Its excesses led the English for some time to 
oppose political, social and economic reform, (2) It en-
couraged the bloodiest revolution in English History, (3) 
It inspired the revolution of the American colonies, (4) 
The government came to favor radical reform. 
33. At the openin~ of the nineteenth century the British 
government was undemocratic because the: (1) House of Lords 
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was the more powerful body in Parliament, (2) Great majoritj 
of the population lacked the right to vote for member·s of 
Parliament, ( 3) Itiembers of the House of Commons wer·e ap-
pointed, not elected, (4) House of Commons theoretically 
did not represent the co~non people. 
~4. vihy vras reapportionment of representation in the English 
House of Commons necessary in the early nineteenth century? 
(1) The agricultural interests were virtually unrepresented, 
(2) Industrialization had caused a shift in population, (3) 
Canada demanded representation in t hat body, (4) The pre-
vailing apportionment disregarded the l'Tomen voters. 
35. The British Reform Bill of 1832 was most warmly received 
by the: (1) Wealthier half of the middle class, (2) Tory 
aristocracy, (~) Mass of working people in the to~r.n, (4) 
Agricultural laborers. 
36. One of the six points of Chartism was: (1) The right of 
collective bargaining, (2) Government 0 1ff;nership of work-
shops, (3) Unemployment insurance for workingmen, (4) The 
abolition of property qualifications for members of Far-
liament. 
37. The real reason underlying the July Revolution of 1830 
was that: (1) The French hoped to restore Napoleon to the 
throne , (2) Napoleon III ' s popularity was undermined by his 
defeat at the hands of Prussia, (3) The French resented the 
high-handed acts of the army of occupation, (4) §harles X 
sought to restore an autocratic monarchy. 
I 
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38. 1;rny, principally:, was Louis Napoleon elected president of 
the Second French Republic? (1) His vrritings showed that he 
had unusual abilities as a statesman, (2) His name recalled 
the glorious career of his uncle, (3) :He had demonstrated 
his military leadership in the Revolution of 1848, (4) He 
promised to regain Alsace-Lorraine from Germany. 
39. ~~ich of the following was most characteristic of the 
Second Empire in France? (1) Material prosperity, (2) 
Democratic governrnent, (3) Avoidance of foreign v1ars, (4) 
Territorial expansion to the Rhine. 
40. The chief reason why a republican government gr~dually 
established itself in France during the decade following 
the Franco-Prussian Vlar was that: (1) Popular sentiment 
consistently favored it, (2) There were too many rival 
candidates for the throne, (3) Germany had insisted on the 
overthrow of the Second Empire, (4) France's neighbors 
feared a v-rarlike France and conspired to prevent the 
establishment of a monarchy. 
41. The chief aim of French foreign policy follovTing the 
close of the First World War was to: (1) Obtain guarantees 
vlhich 'trould make impossible another invasion such as that 
of 1914, (2) Reestablish Hapsburg Austria to offset the 
growing strength of Germany, (3) Bring about the union of 
Austria and Germany in order to prevent the expansion of 
Italy, (4) Subst itute t he ideals of the League of Nations 
for the selfish guarantees of entangling alliances. 
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42. irlhich of these represented the chief political v.,reakness of 
the Third French Republic? (1) Delegation of too mucl1 au-
thority to the president, (2) Instability resulting from 
frequent changes of ministries, (3) Decentralized nature 
of French administration, (4) Restriction of the franchise 
to property o~mers. 
43. \f.hich best describes the position of the government esta-
blished in France immediately after the Second \lforlc1 ltiar? 
(1) A military government imposed by the Allies, (2) A die~ 
tatorship established by General De Gaulle, (3) A revival 
of the old Third Republic, (4) A government elected by the 
French to prepare a new political system. 
44. The only effective check on the authority of the British 
Parliament at present is: (1} An adverse vote in a general 
election, (2) A court decision involving a question of 
constitutionality, (3) The veto power of the king, (4) The 
opposition of the cabinet. 
45. The American cabinet differs significantly from the Englisl 
cabinet in that the former: ( 1) Is made up of members of thE 
legislative body appointed by the chief executive, (2) Was 
organized under the Constitution as a separate department 
of the government, (3) Is not responsible directly to the 
legislative department of the governuent, (4) Can be dis-
solved by the legislative body at will. 
46. \i-hy did Winston Churchill give up his position as Prime 
Minister of Great Britain? (1) His policies were repudiated 
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by the House of Co~~ons , (2) King George VI demanded his 
resignation, (3) His term of office had expired, (4) His 
party lost control of the House of Co~~ons in a general 
election. 
47. \1hich part y had in 1946 the mos t members in the British 
House of Commons? (1 ) Conservative, (2) Labor, (3) Nation-
alist, (4) Liberal. 
48. The policies of the present Labor government in Great 
Britain differ significantly from those of the preceding 
Conservative govern~ent in relation to : (1) The operation 
of the parliamentary system, (2) The production of basic 
goods, (3) The organization of the Bri tish Empire, (4) The 
maintenance of international security. 
49. The British Commonwealt h of Nations may be described as a: 
(1) Confederation of dominions represented in the Parlia-
ment at London, (2) Group of states enjoying local autonomy 
but bo~nd by British foreign policy, (3) Union of free and 
equal states, (4) Recent attempt to f orm an organization of 
English-speaking peoples. 
50. ~Thich of these is an important goal in the public educatior-
al systems of modern democratic countries? (1) Training 
young people to become obedient servants of the state, (2) 
Preparing young people to accept inequalities they cannot 
change, (3) St ressing the value of knowledge for its o~rn 
sake, (4) Helping young people to become effective citizens. 
I 
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Test on Socialism and Fascism 
V. In \'Thich was the Revolution of 1848 a result of the develop-
ing spirit of nationalism? (1) Austria, (2) France, (3) 
Great Britain, (4) Italy. 
2. Why was the Russian seff dissatisfied with the terms of his 
emancipation? (1) He was compelled to devote a large part of 
his time each year to compulsory military service, (2) He 
was denied the rights of citizenship, (3) He found it dif-
ficult to acquire land, (4) He was compelled to make money 
payments to his former lord to offset the loss of his servic~s. 
/ 
3;~ Vlhich of the following countries was the last to develop int p 
a national state? (1) England, (2) Fra~ce, (3) Germany, (4) 
Spain. 
4. 1tlhich best explains why Prussia became the leader in the 
German unification movement? ( 1) f-1ost of the Pruss ian ter-
ritories were in~abited by Germans , (2) Prussia· had led the 
German states in their struggle with Napoleon, (3) Prussia 
was the only German state powerful enough to oppose Austria 
successfully, (4) Prussia had had a constitution since 1850. 
5. Bismarck 1 s conception of the way to unify Germany was: ( 1) 
To organize a tariff union, (2) To secure the cooperation of 
Austria, (3) To compel the other German states to join 
Prussia in a confederation and on her O\'m terms, (4) To offe, .. 
I 
all German states complete autonomy within the confederation! 
I 
I 
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6. Bismarck sponsored social legislation in order to: (1) Make 
Germany solidly socialistic, (2) Put workers under obli-
gation to the government so that they would hesitate~ to 
join socialist organizations, (3) Gain the good-will of 
the Nazis, (4) Check the growing bonds of sympathy between 
\'TOrkers in Germany and in Soviet Russia. 
'Lf The government of the German Empire vms practically ab-
solute because of the: (1) Power of the Kaiser as Emperor 
of Germany, (2) Absence of universal suffrage, (3) Absence 
of a representative assembly, (4) Power of the Kaiser as 
King of Prussia. 
~/One of the chief causes of disunion in I t aly prior to 1860 
v1as the: ( 1) Temporal pmver of the Pope, ( 2) lVIaintenance of 
a French army in Rome, (3) Loyalty of strong secret organi-
zations to Austria, (4) Lack of leaders interested in uni-
fication . 
9. The Kingdom of Italy developed about what nucleus? (1) Rome 
(2) Lombardy and Venetia, (3) Naples, (4) Sardinia-Piedn1ont 
10. The Russian Revolutio+). of November, 1917, succeeded becausE 
(1) The Allied Powers f avored the revolution, (2) The Tsar 
was willing to abdicate, (3) Kerensky was the ablest leader 
in Russia, (4) The Russian people were tired of war .. 
11. Which of the following promises made by the Bolsheviks was 
least important in bringing them into power in 1917'? (1) 
Peace, (2) Control of industry by the workers, (3) Division 
of land among the peasantry, (4) Abolition of religion. I 
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~Which among t he following of President Wilson ' s Fourteen 
Points was most nearly realized in the period following the 
First '1orld itlar? ( 1) Removal of e conomic barriers bet".>Teen 
nations, (2) Format ion of a general association of nations, 
(3) Impartial adjustment of colonial problems, (4) Reductio:~ 
of armed forces to the lowest point a dequate f or domestic 
safety. 
l~Which best describes the typica l order in which European 
government s changed during the period from 1914 to 1939? 
(1) Republic, 'dictatorship, monarchy, (2) Monarchy, rep-
ublic, dictatorship, (3) Dictatorship, monarchy, republic, 
(4) Monarchy, dictatorship, republic. 
~ ~fuich of the following was leas t characteristic of the 
dictatorships which arose between the two World Wars ? (1) 
Popular elections, (2) Reduced armaments, (3) Suppression 
of free speech, (4 ) I ncreased taxation. 
15. On \>Thich point did fascism and communism disagree in theo~ ? 
(1) That profits belong to the state rather than to the 
individual, ( 2) That the welfare of the individual __ s 
subordinate to the welfare of the state, (3) That labor is 
a social duty, (4) That industrial efficiency can be pro-
moted by appealing to ~he patriotism of the -vmrkers. 
16. tThich of the following i s the most accurate statement of 
one of the goals of socialism~ (1) Give everyone an equal 
share of the total wealth of a nation, (2) Establish public 
ovmership of the means of production, ( 3) Do away \'lith wageE II 
and salaries, (4) Abolish the private ovraership of both rea~ 
1.25 
and personal property. 
17. An important change which has been going on in Russia 
since the First \'/orld \~ar is: (1) The decline of militarism 
! 
(2) The increased opportunity for peasants to acquire small! 
' 
independent land holdings, (3) The development of industrial 
resources, (4) Substitution of hand labor for machine pro-
duct ion. 
18. What types of class differences are strongest in Rus s ia 
today? (1) Those based on wealth, (2) Those based on birth, 
(3) Those based on religious affiliation, (4) Those based 
on party membership. 
19. Russia has adopted certain practices that are incompatible 
with socialist and com~unist principles because she: (1) 
Wishes to make a favorable impression on the democratic 
nations, (2) Recognizes that collectivism is impracticable 
in a country of such great size, ( 3) Ttlishes to compete on 
equal terms \'Tith other nations in the production of vital 
materials, (4) Realizes that the Russian people will never 
constitution8 
~Which country was most friendly to the loyalist faction in 
the Spanish Civil War? (1) Italy, (2) Great Britain, (3) 
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Russia, {4) Ge~nany. 
22. The present policy of Russia i n Eastern Europe can best be 
explained as an attempt to: (1) Insure the establish~ent of 
friendly governments in neighboring countries, (2) Revive 
the traditional policy of Pan-Slavism, (3) Seize control 
of the outlets to the Black Sea, (4) Improve the living 
standards of the peasants in this region. 
I 
2e} What was the great driving force of fascism in Italy? (1) 
Class struggle, (2) Individual interest, (3) Nationalism, 
(4) Religion~ 
2'\,.. ~-iussolini and his follm-;ers agreed with the Bolshevists in 
(1) Establishing a dictatorship of the working class, (2) 
Abolishing private ownership of property, (3) Denouncing 
the doctrines of democracy, (4) Cooperating with the es-
tablished church. 
2t~/During Mussolini 1 s regime, there 't'las a tendency in Italy 
toward: (1) Greater emphasis on . individual enterprise, (2) 
The introduction of democratic institutions, (3) Evolution 
of a cautious and pacifistic foreign policy, (4) Increased 
centralization of control in government and industry .. 
2~./ Which best explains Italy's pnrpose in entering World War 
II? (1) To conquer territories lost in lvorld V>/'ari, (2) To 
replace Germany as t he chief power in central Europe, (3) 
To replace Great Britain as the dominant power in the 
Mediterranean region, (4) To weaken the position of Russia 
in the Balkans. 
,I 
II 
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~ VT.hich factor contributed most directly to the collapse of 
the Fascist regime in Italy? (1) The activities of Italian 
anti-fascist groups, (2) The opposition of the Italian 
people to Mussolini 1 s foreign policy, (3) The alliance 
bet\'Teen Italy and Germany, ( 4 ) The invasion of southern 
Italy by Allied armiesa , 
2&/The serious economic conditions experianced by Germany aft1r 
World War I were due chiefly to: (l) The loss of her coloniil s 
(2) The drain of reparations payments to the Allies, (3) Th l 
demilitarization of the Rhineland, (4) The collapse of Ger-
man foreign trade. 
2g_./ i'rnich country in the period before the Second vlorld 'tlar wa 
least in favor of maintaining existing boundaries in Easter ' 
Europe? (1) Germany, (2) France, (3) Italy, (4) Great. Brita ' n. 
3e,7 In his attempts ~o bring about the political unification o 
Germany, Hitler was least successful in achieving which of I 
the follO\'ling? ( 1) The suppression of all poll tical parties J 
except the Nazi Party, (2) The centralization of the local 
and provincial governments,, (3) The coordination of the 
churches, (4) The regimentation of the press. 
W Against which of the follm'ling groups did the Nazis exert 
the least pressure? (1) Communists, (2) Je\·ls, (3) Social 
Democrats, (4) vlealthy landm·mers. 
3a.,) One of the objectives of the Nazi government of Germany wa 
! 
to: (1) Abolish the private ownership of both real and per- ~ 
sonal property, (2) Encourage European commerce by promoting 
I 
I 
I' 
I 
I 
f ree trade, (3) Support pol icies designed to s tabil ize world 
currencies, (4) Make Germany economically self-sufficient~ 
3l/ Which of the followi ng was not a goal of German foreign 
policy during the Nazi regime? (l) To include all German 
speaking people in a "Greater Germany 11 , (2) To coopera te 
with Russia and the United States in a plan for regional 
security, (3) To a ttain a dominant position on the contin-
ent of Europe, (4) To nullify the terms of the Treaty of 
Versailles . 
3t/ \'lhich of these '\vas most charact e ri s tic of the Nazi nnew 
order" for Europe ? (l) Living up to international agreements 
(2) Encouraging the self-determination of minority groups, 
(3) Gaini ng control of the economic life of other nations, 
(4) Securing cooperation between church and state. 
3{;/ Vlhich is not in accord with present Allied plans for Ger-
many? (l) Collecting reparations from Germany for damage 
done to Allied countries, (2) Giving up the supervision of 
German industries, (3) Punishing German war criminals, (4) 
Eliminating Nazi influence in Germany. 
3~ ..• ./ 1ifuich of these \vas most favorable to Nazi plans for the 
establishment of a "Greater Germany"? (1) Austria, (2) The 
Netherlands, (3) Czechoslovakia, (4) Denmark. 
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37. Who shared vti th Thomas llliasaryk a leading part in the devel-
opment of Czechoslovakia? (1) Benes, (2) Bratianu, (~) Horth~ , 
(4) Kemal. 
38. Which in the period following the First World War main-
tained the most democratic government? (1) Poland, (2) 
Czechoslovakia, (3) Rumania, (4) Hungary. 
3BI In \vhich of these countries do the citizens take the most 
active part in the government? (1) Spain, (2) China, (3) 
Argentina, (4) Sweden. 
40. Which of these countries in 1946 had fl. government least __ 
representative of popular will? (1) It~ly, (2) NorvTay, (3) 
Belgium, (4) Spain , 
~ ~ny did France and England fail to act vigorously against 
aggressor nations in the period before World War II"; (l) 
They were unp~epared for the war which might result from 
such action, (2} They feared each other more than they 
feared the aggressor nations, (3) The United States and 
Russ ia assumed world leadership during this period, (4) 
Great Britain was favorable to the territorial ambitions 
of Germany while France supported Italian territorial 
demands. 
4?~ What was one purpose of the tripartite agreement between 
Italy, Germany, and Japan? (1) To oppose changes in the 
territorial provisions of treaties closing the First World 
War, (2) To cooperate with Russia in an economic boycott 
of the capitalistic countries, (3) To change exist ing ter-
ritorial arrangements, in order to obtain raw materials and ! 
trade outlets, (4) To sponsor programs of naval disarmament J 
I 
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4:}( One result of the Iviunich Pact of 1938 was to: ( 1) Substi- J 
1i 
tute international law for force as the method of settling I 
disputes, (2) Place Germany in a position to seize control 
of Czechoslovakia, (3) Bring Russia into closer contact \ 
with the western democracies, (4) Satisfy Germany by allowi g 
her to incorporate those areas of Czechoslovakia in_habited 
by Germans. 
~~Which most accurately indicates how the major powers were 
grouped in the period immediately preceding World '.flar II? 
(1) France with Italy and Germany; Great Britain isolated, 
(2) France with Germany; Great Britain with Italy, (3) 
France with Italy; Great Britain i'fith Germany, (4) France 
with Great Britain; Italy with Germany. 
4~~Which best explains the decision of France and Great Brit- I 
ain to declare war on Germany in 1939? (1) The peoples of I 
Nazism to t 'nemselv ls, these countries recognized the threat of __ 
(2) It was easy to land troops in Poland to strike at Ger- I 
many, (3) These countries were obligated by their membershi · 
in the League of Nations to prevent aggression, (4) Russia 
appealed to the western democracies for aid against the 
~ Which of the following factors was chiefly responsible f or 
t he failure of the Nazis to invade the British I s les during 
World War II? (l) The decision to postpone the invasion of 
England until after the conquest of Russia, (2) The abil i ty 
of the British to withstand bombing attacks and to develop 
effective air defenses, (3) The guerilla fighting in France,! 
(4) Substantial American aid to the British in the form 
of materials and manpOI'ler. 
I 
4~ The failure of the Germans to win a decisive vic tory over 
Russia in I'Torld IVar II was due chiefly to: (1) The super-
iority of Russian weapons to those of the Germans, (2) 
The failure of the Nazi army to occupy t he food producing 
regions of t he Ukraine, (3) The difficulty involved in 
fighting a war on two fronts, (4) The ability of the Rus-
sians to continue fighting in spite of territorial and 
manpower losses. 
4V. ~Thich of these \vas the most i:mmediate cause for the col-
lapse of Nazi Germany in Vlorld 1tTar II? ( 1) Economic block-
ade, (2) Strategic bombing of German production and trans-
portation, (3) Use of propaganda to undermine German morale 
(4) Invasion of Germany from several directions . 
49. One of the difficulties encountered by the great powers 
in planning for post-war Europe is the conflict in inter-
ests between: (1) Russia and t he western powers over the 
internal affairs of the states of eastern Europe, (2) Russi 
and the United State s over the control of the Aleutian Is-
lands, (3) Great Britain and France over the disposition of 
f or mer Italian colonies, (4) Great Britain and the United 
States over questions of trade and settlement of war debts. 
I 
50. IDn which subj ect are the United States, Russia, and Great 
Britain in most complete agreement at the present time? (1) 
The type of governments to be established in t he countries I 
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of Eastern Europe, (2) The prevention of future agg:ression 
by Germany or Japan, (3) The control of petroleum reserves 
in the Middle East, (4) The use and control of the atornic 
bomb. 
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Ans\·rer Sheet 
Test on Democra.c;y 
1. (3) 11. (4) 21. ( 3) 31 •. ( 3) 41.(1) 
2. ( 2) 12. ( 4) 22. ( 1) 32.(1) 42.(2) 
3.(2) 13.(3) 23. (3) 33.(2) 43. (4) 
4.(2) 14.(2) 24. ( 4) 34.(2) 44. ( 1) 
5. ( 1) 15.(1) 25. ( 3) 35. ( 1) 45. (3) 
6. (2) 16. ( 1) 26. ( 2) 36. ( 4) 46. (4) 
7.(1) 17.(3) 27.(3) 37. ( 4) 47.(2) 
8. ( 4) 18.(2) 28.(3) 38. ( 2) 48. (2) 
9. (4) 19. ( 3) 29. ( 3) 39. ( 1) 49. ( 3) 
10.(3) 20. ( 2) 30. (4) 40. ( 2) ... 50. (4) 
Test on Socialism and Fascism 
].. ( 4) 11. ( 4) 21. ( 3) 31. (4) 41. (1) 
2. ( 3) 12.(2) 22. ( 1) 32. (4) 42. (3) 
3.(3) 13.(2) 23. ( 3) 33.(2) 43. ( 2) 
4.(3) 14. ( 2) 24. ( 3) 34. ( 3) 44. (4) 
5.(3) 15. (1) 25. (4) 35.(2) 45. { 1) 
6.(2) 16(2) 26. ( 3) 36. ( 1) 46.(2) 
7. (4) 17.(3) 27. (4) 37. ( 1) 47. (4) 
8. ( 1) 18. (4) 28. ( 4) 38. (2) 48. (4) 
9. (4) 19. (3) 29. (1) 39. (4) 49. ( 1) 
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